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Abstract
The aim of this qualitative research study was to examine parents’ perceptions of the
effectiveness of synchronous and asynchronous online learning at an urban/suburban elementary
school during the COVID-19 pandemic. The second goal of this research study was to add to the
literature on online learning models through gathering valuable information regarding
synchronous and asynchronous online instructional models. The following 3 major themes
emerged during the data collection phase of this study: quality of instruction, parental support,
and student motivation. Parents overwhelming believed that the quality of instruction was far
superior in fall 2020 when the school employed a live synchronous learning model. Students
were also more motivated and interested in school when taught under said model. By contrast,
when the school was using an asynchronous learning model in spring 2020, parents reported that
they had to provide a much higher level of support. Out of the 15 parents interviewed, 14 of them
believed that the live synchronous model was much more effective than the asynchronous model.
Keywords: online learning, education, teacher, perceptions, pandemic learning, elementary
school
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Chapter 1
Introduction to the Study
In March 2020, brick-and-mortar schools worldwide were forced to close and transition
to remote learning due to the surging outbreak of coronavirus disease 2019 (COVID-19).
Schools rushed to formulate online educational plans and did their best to communicate with the
community. Although many districts found a way to stay above water, it was apparent that school
districts were not adequately prepared for an event of this magnitude. The delay in
communications as well as the lack of Internet access and accessibility to technology devices
seemed to overwhelm many districts.
One of the largest challenges that school districts face is inequalities caused by the
varying socioeconomic statuses of students’ families. Many scholars worried that school closure
would increase the digital divide (Bol, 2020). School districts would need to address several
issues to level the playing field for all families. For distance learning to be successful, students
and families would not only require access to the Internet and digital technology but also to
know how to use them (Hargittai & Hinnant, 2008). To combat this issue and tackle the learning
curve, teachers and administrators would have to work together to support families by assisting
them, thereby ensuring the continuity of instructional programs.
Dibner et al. (2020) explained that COVID-19 has created an unprecedented situation in
education. The spread of the disease and its ever-changing pattern have presented a difficult task
for schools to navigate. In haste to safely limit the spread of the disease, schools did not have
time to formulate elaborate plans for the continuity of instruction. Furthermore, the abrupt school
closures did not provide educators and administrators with appropriate time to convene and
establish timeframes or guidelines for successfully reopening. The worldwide shutdown of
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schools presented numerous challenging obstacles that left educators scrambling to create
contingency plans.
The transition from the traditional classroom setting to a fully virtual platform was a
massive undertaking for districts nationwide. However, a plan had to be implemented to ensure
the continuation of instruction to over 56 million students (NCES).
Many experts have concluded that most problems associated with an entirely virtual
instructional model are related to the lack of positive student–student and student–teacher
interactions (Burnside, 2001; Hara & Kling, 1999; Haythornthwaite et al., 2000). Quality
interactions have always been a fundamental part of a teacher’s lesson. Positive interactions
allow students to build relationships and feel connected. These interactions are an essential part
of the educational process and are a critical factor in determining the success of each student
(Garrison & Cleveland-Innes, 2004; Harasim, 1989; Rovai & Jordan, 2004). This was an issue
that school districts had to address. Teachers worldwide needed to focus on providing their
students with an opportunity to work with one another, even in a virtual setting.
As districts began to roll out their learning plans, many schools relied on an
asynchronous platform, which substantially limited students’ time for interacting with one other.
By contrast, districts that were able to implement synchronous learning seemed to be better
positioned to create a classroom environment similar to the one students learned in when they
were physically in school. According to Kearsley (2000) and De Verneil and Berge (2000), it is
the teacher’s job to encourage students to participate and interact with their classmates during a
lesson. Contrary to popular belief, Woods and Baker (2004) demonstrated that an entirely virtual
environment offers increased opportunities for students to participate with others. The authors
also explained that an increase in student participation has a positive effect on student
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performance. Other studies have confirmed these beliefs while also suggesting that when
students interact with each other, higher levels of student satisfaction are achieved (Fulford &
Zhang, 1993; LaRose & Whitten, 2000).
The need for evidence-based guidelines for schools to reopen safely was highly apparent.
In response to this need, the National Academies of Sciences, Engineering, and Medicine
assembled a team of experts to provide such guidance for school officials. This committee was
tasked with compiling the most up-to-date medical and health information about COVID-19 and
determining the most practical path forward for schools. The experts looked explicitly at the safe
operation and reopening of K-12 schools amid the pandemic (Dibner et al., 2020). The
committee’s findings would play an essential role in offering direction to schools for the safe
return of students and staff to their respective buildings.
The expert committee considered several key factors when determining the best course of
action for school reopening. They focused most of their discussion on whether the COVID-19
health risk was a more significant concern than other risks that would surface due to the
prolonged closure of schools. Some of the unintended consequences of virtual learning that
students faced were deteriorated mental and emotional well-being and the regression of academic
performance. Most crucially, the committee emphasized the safe reopening of schools with inperson instruction for kindergarten through grade five students. Students with special needs were
also prioritized as they benefit the most from in-person learning (Dibner et al., 2020).
The committee’s report explained that the challenges that reopening schools safely would
entail were genuine and concerning. It also acknowledged that history has revealed inequalities
from community to community regarding available resources and healthcare infrastructures.
Combining these critical problems could be disastrous in more vulnerable areas (Dibner et al.,
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2020). It was apparent that for the country to rebound successfully, there needed to be a strict
focus on equitable access to resources for those most in need, which the committee continually
reinforced.
According to Dibner et al. (2020), the committee believed that the most effective
approach was for public health departments and school districts to work closely together to
create a viable plan of action. Emphasis was placed on monitoring data, specifically the number
of new deaths and hospitalizations occurring in the community, before schools could be reopened
for in-person instruction. These key indicators needed to be considered before any students or
staff could safely return to their buildings.
The motivation for conducting this study was to investigate parental perceptions of online
learning and the quality of support they believed school districts to have provided during the
COVID-19 pandemic. The remainder of this chapter (1) briefly discusses the conceptual
framework, (2) offers a general statement of the problem, (3) discusses the evolution of online
learning platforms, (4) explains the research questions, (5) defines the key terms associated with
the study, (6) briefly discusses the methodology used, (7) explores the relevant theoretical
framework, and lastly (8) provides an overview of the structure of the dissertation.
Conceptual Framework
It is no secret that the successful development of each child, both as a student and as a
person, relies heavily on the relationship between the child’s parents and school. Research
overwhelmingly suggests that when educators and families work together, the result is a positive
impact on student performance in many key areas (Baker & Stevenson, 1986; Bronfenbrenner,
1979; Connors & Epstein, 1995; Lightfoot, 1978). Most importantly, the whole child is
developed, allowing each student to grow and function to their greatest capacity. Many scholars
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have long argued that both parties share the responsibility of ensuring that all children are
equipped with the necessary skills to meet the demands of our society (Coleman, 1997). The
COVID-19 pandemic created a situation in which educators and families had to increase their
communication to meet the needs of each child.
The first conceptual framework relevant to this study is offered by Bolman and Deal
(2003) who are widely known for their extensive work in this field. Their philosophy regarding
human resources is centered around the belief that organizations are built to serve the needs of
people. They suggested that when the relationship between the individual and organization is
poor, the performance and output of both parties will suffer. By contrast, Douglas McGregor’s
Theory Y model explains that when people are placed in the correct position, they will often do
the right thing. The Theory Y model would suggest that teachers choose to be in education
because they are motivated by the right reasons. McGregor believed that it is necessary to put
systems in place to address the outliers, but that the majority of an organization is filled with
good people who want to succeed.
The second conceptual framework relevant to this study is the structural frame. Bolman
and Deal (2003) explained the importance of having a well-organized plan and process for
delivering instruction. This conceptual framework suggests that organizations should have
clearly defined staff roles and responsibilities to ensure the orderly operation of the school. They
explained that each organization is responsible for setting expectations, goals, and policies. The
structural frame emphasizes the creation of an environment in which all members of the
organization understand what is expected of them.
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Problem Statement
The arrival of COVID-19 quickly wreaked havoc on school districts across the world. In
response to this emerging disease, over 107 countries had closed their schools by March 18,
2020, and declared national emergencies due to growing health concerns (Viner, 2020). At a
moment’s notice, educators were forced to trade in their teacher’s desk for their kitchen table.
Parents were deputized as teacher assistants, relied upon to help deliver instruction remotely
through their children’s teacher. Although the pandemic prevented teachers from hosting inperson classes, they continued to do what they do best – teach. They opened their computers,
logged in, and delivered the best instruction they could under the circumstances. Reimers and
Schleicher (2020, p. 8) stated the following:

The role of teachers is essential to the success of the learning experience, even more so
than the physical environment of schools or the technological infrastructure. When the
structuring power of time and place that schools provide dissolves and online learning
becomes the dominant mode, the role of teachers does not diminish, quite on the contrary.
Through direct instruction or through guidance provided in self-directed learning, in
synchronous or asynchronous modes, the teacher remains essential in steering students’
learning.

Teachers across the world stepped up and played a pivotal role in their attempt to provide
continuity of instruction. However, the following question remains: Was it enough? Many
parents who were forced to stay home because of the virus were called upon to help deliver
instruction to their children in the physical absence of their teacher.
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Borup and Stevens (2015) examined parental support at an online high school and
discovered that parents often found themselves assisting their child with time management.
Many parents helped their children by creating a daily schedule of their classes. The authors
explained that parental support throughout the school year was critical for students to succeed.
As students became more comfortable with online learning, parents found themselves having to
support them less with their daily routines. However, the authors continued by stating the
following (Borup & Stevens, 2015, p. 78):

Parents found that establishing detailed learning schedules was problematic because it
was difficult to estimate the amount of time it would take students to complete
assignments.

Furthermore, Murphy and Rodríguez-Manzanares (2009) explained that students who
perform well are often those who have a parent constantly pushing them to do their best. Daily
encouragement from parents was found to have the greatest impact on students who were taking
online classes. Liu et al. (2010) detailed that parental support undoubtedly increases student
performance and enables learners to acquire new skills and concepts. Their findings suggested
that parental support positively influenced students’ ability to be successful in an online learning
platform. Besides learning new content, students were able to acquire important life skills, such
as organization, time management, and persistency.
As school districts transitioned to a fully online learning platform at the onset of COVID19, educators used two main instructional models. Some districts rolled out a synchronous
learning platform to their students and families, while others used an asynchronous learning
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model. A synchronous learning model is where learning occurs simultaneously in real time with
the students and teacher present. An example of synchronous instruction could be a teacher
hosting a live Google Meet with their students to deliver a lesson. The teacher can present new
material and the students can take notes and respond with questions.
By contrast, asynchronous instruction is where the teacher and students work on a
predetermined course schedule that has a time delay. This type of instruction allows students to
work at their own pace and is typically self-guided. An example of asynchronous learning is
students visiting a Google Classroom and watching a video that was posted by the teacher. The
students would then watch the video in their own time and complete an assignment by the due
date.
Giesbers et al. (2014) explained that synchronous learning enhances the learner’s
experience due to the immediate feedback, social interactions, and live supervision, which create
the perception of autonomy for the student. One of the greatest challenges that the average
student dealt with during the surge of COVID-19 was a sense of aloneness. Kuo et al. (2014)
suggested that synchronous learning may help students to feel more comfortable and that realtime communication can alleviate their feelings of alienation. Studies have also demonstrated
that students who feel more comfortable in a fully online class perform better and have higher
levels of engagement with the course content (Moore, 2014; Rovai & Wighting, 2005).
Moore and Kearsley (2012) determined that an asynchronous learning model is most
effective when there is an open dialogue of communication between the students and teacher.
They discovered that the course instructor plays a significant role in ensuring that the educational
process is personal and intimate, especially when students are learning remotely through an
asynchronous format. Jaggers (2014) found that teachers who struggled to establish a
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relationship with their students did not fare as well. In situations where the learning was less
personal, students felt like they were teaching themselves. When a positive connection between
the teacher and student was established, the asynchronous self-directed learning model was most
effective.
Studies have been conducted on the methods of online instruction used during a school
district’s response to a public emergency crisis (enter citation). Sufficient information also exists
regarding the synchronous and asynchronous forms of online platforms available to educators.
There are advantages and disadvantages to both models, but very little research – if any – has
shed light on which method is more suitable for K-12 students during an emergency health crisis.
Furthermore, critical information is missing when it comes to identifying the roles that the
teacher and school must play in supporting each student while working remotely.
Due to this lack of knowledge, many school districts that are forced to provide online
instruction during a public health emergency will continue to operate without fully addressing
the specific needs of their students and families. The lack of empirical information that exists
regarding the role that classroom teachers and schools play during K-12 online learning is
concerning.
Additionally, there is also a shortage of data regarding which instructional method is most
effective for students in the K-12 setting. It is critical for educators to understand the optimal
strategies for cultivating a supportive working relationship between the school and families
during remote instruction. It is equally crucial for the school districts to possess a full
understanding of which online instructional platforms best suit their students’ needs.
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Significance of the Study
This research study is significant for teachers and administrators who are attempting to
understand how best to educate their students in a remote learning environment. The
ramifications of this study could play a major role in determining how to most efficiently and
effectively instruct students using an online platform. Furthermore, the findings could prove to
be extremely beneficial to all school districts across the country.
Ultimately, the results of this research can help guide school districts in making
organizational decisions that best address the needs of their student population. Through the
examination of parents’ perceptions of online learning during the COVID-19 pandemic, school
districts will develop an enhanced understanding of how best to support their students and
parents when using an online learning model. The raw data and information that parents can
provide will be crucial in helping to decide how best to facilitate the online instructional
platform.
Theoretical Framework
The most relevant theoretical framework to apply to this research topic and the literature
review was the theory of constructivism. Murphy (1997) described the characteristics of the view
of constructivists, among which the following three points are the most relevant to the topic at
hand:
1) Each educator serves as the lead teacher of instruction and facilitates the course
content accordingly;
2) Higher-order thinking skills and solution-based problem solving are emphasized by
the class instructor;
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3) Students learn through individual experiences, social interaction, and peer
collaboration.
When the constructivist model is applied to online learning, it encourages the facilitation
of course content and allows students to create and learn as both an individual and a team
member. This approach to online instruction also directs the teacher to avoid lecturing students
for prolonged periods of time. Instead, the constructivist method promotes a higher level of
student-centered learning, where each individual has time to create and discover new knowledge
(Jackson et al., 2010; Januszewski & Molenda, 2007). In theory, the constructivist’s view of best
practice would be when students use technology to identify problems and find solutions in order
to support their own learning.
The appearance of COVID-19 created a great deal of uncertainty. Schools and institutions
began to mimic each other in the decisions they made. The reintroduction of institutional
isomorphism became prevalent. DiMaggio and Powell (1983) explained that organizations
typically shape their decisions after each other in the face of uncertainty and ambiguity. Thus,
school districts looked to their neighbors and made decisions based on what others were doing to
establish legitimacy. The authors continued as follows: “Organizations tend to model themselves
after similar organizations in their field that they perceive to be more legitimate or successful”
(DiMaggio and Powell, 1983, p. 152).
Research Study Design
This study consisted of qualitative research that closely examined the perceptions of
parents and guardians of online learning during the COVID-19 pandemic. In qualitative research,
the researcher seeks to obtain pertinent information through human experiences. The setting
chosen for this qualitative study was at an urban/suburban public school district located in New
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Jersey. The district consists of students from pre-kindergarten to grade 12 (PK–12). The
Superintendent of Schools granted permission for the researcher to conduct this research study.
The school selected is considered an urban/suburban elementary school with 305 students
ranging from kindergarten to grade five. The researcher was also granted permission from the
building principal to contact the families of each student to explain the study and ask for
potential participants.
Research Questions
Current research is limited when it comes to parent perceptions of online learning and the
effectiveness of synchronous and asynchronous instructional models. This study focused on
parental perceptions of online learning and the quality of the support that school districts
provided during the COVID-19 pandemic.
The public school included in this study has over 300 students in grades K–5 and is
located in a diverse urban/suburban town. Two guiding research questions helped to drive this
research study:
1) How do parents describe the effectiveness of asynchronous online learning during
COVID-19 at an urban/suburban elementary school in spring 2020?
2) How do parents describe the effectiveness of synchronous online learning during
COVID-19 at an urban/suburban elementary school in fall 2020?
Limitations
•

The researcher conducting this study used interviews as the primary data
collection method. The researcher’s position meant that he had to assume that
each participant answered the questions truthfully and to the best of their
knowledge.

22
•

The researcher had to assume that each participant in the study possessed
knowledge of how the educational program was delivered to their child during
COVID-19 and that they were able to accurately explain their thoughts.

•

The researcher has his own personal opinions toward the topic being studied,
which could have influenced how he articulated the data analysis.

Delimitations
•

Conducting research on only parents from one particular public elementary school
limited the perspectives of parents from other schools in the district or state.

•

The population of parents interviewed was limited to only those who responded to
the request.

•

The population of parents interviewed had perceptions that were limited to
elementary online learning only.

•

The interviews were limited to only the parents of one urban/suburban public
school district located in New Jersey.

•

This research study was conducted using only one New Jersey elementary public
school.

•

The data collected were from the 2019–20 and 2020–21 academic school years.

Definition of Terms
Asynchronous learning – Collaboration that occurs between the teacher and students
without them having to be online simultaneously. Learning can take place in any location and at
any time.
Distance learning – Learning that takes place away from the physical school building.
The teacher and students are not in the same geographical location while working together.
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Elementary school – A primary school that consists of students from kindergarten to
grade five.
Hybrid platform – A combination of in-person learning and distance learning. An
example of this format would be a student learning in-person at school on Monday and then
taking online classes at home on Tuesday.
Instructional program – A specific educational plan that follows curriculum guidelines
and is designed by a group of educators to meet the needs of their students.
Parental support – The assistance that a parent provides to their child to help them
succeed.
Principal – The building leader who is responsible for supervising the daily operations
and functions of their assigned school.
School district – A certain area or geographical location that is organized and operated
by a local school board and chief school administrator.
Student-centered learning – A method of instruction that allows students to drive the
course content through inquiry and self-discovery. Students are often encouraged to learn by
doing and work collaboratively with others.
Synchronous learning – A type of collaboration that occurs between the teacher and
students in real time. An example of synchronous learning is a Google Meet where a teacher
conducts a live lesson with their class.
Teacher – A person responsible for instructing students during the course of a school day.
Teacher-centered instruction – A method of instruction where the teacher is the primary
actor. Examples of teacher-centered instruction include lectures and presentations.
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Virtual learning – Learning that occurs through an online platform. The method utilized
can be synchronous or asynchronous.
Summary
Parents’ perceptions of and feedback regarding online learning during the COVID-19
pandemic are critical pieces of information that can help educators and school officials to make
informed decisions about their online instructional programs and platforms. The remainder of
this dissertation is organized in the following sequence:
Chapter 1 has explored the background information that is pertinent and related to the
study. This information included the overall impact that COVID-19 had on school districts and
how they responded during the pandemic. This chapter also introduced the problem statement,
rationale behind the study, research questions, theoretical framework, research design,
importance of the study, limitations and delimitations, as well as definitions of key terms.
Chapter 2 presents a review of the relevant literature in the field of online learning. It
explores the evolution of online learning, the differences between synchronous and asynchronous
instruction, student engagement with technology devices, parental involvement in a virtual
environment, crisis management, school communications, and parent–school relationships.
Chapter 3 discusses the methodology that was used to help develop this research study. It
provides a comprehensive overview of the research questions, researcher’s role, population and
sample, study location, data collection process, as well as other pertinent information regarding
the research process.
Chapter 4 outlines the findings from the 15 respondent interviews. It also identifies the 3
major themes that emerged during the data collection phase.
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Chapter 5 presents a summary and conclusion of the respondents’ perceptions and the
research questions that were posed. The researcher also shares suggestions for the utilization of
online learning at the elementary school level as well as specific recommendations for future
studies.
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Chapter 2
Review of the Literature
The first available courses in online learning at the K-12 level surfaced in 1991, but a
relevant journal article was not published until 1996 (Arnesen et al., 2019; Barbour, 2013; Clark,
2013). Early documents mostly included information that came from individual program reports,
doctoral dissertations, and private researchers. By 2006, an increasing number of journal articles
were being published that detailed the evolution of online learning (Arnesen et al., 2019;
Cavanaugh et al., 2009).
This chapter explores several topics in the literature that are related to the parental
perception of online learning during COVID-19 in an elementary school setting. This review of
the literature starts with (1) the search process and theoretical framework, then (2) a historical
overview of online learning, which leads into (3) crisis management and (4) school
communication, before finishing with (5) an evaluation of school–parent relationships. With the
new normal that COVID-19 has created, it is crucial for schools to take time to reflect and
evaluate their response to the pandemic by partnering with families to improve the efficacy of
online learning.
Search Process
This literature review was performed with the assistance of the Seton Hall University
library database, ProQuest, Google Scholar, books, and peer-reviewed journals. The search terms
were, but not limited to, online learning, synchronous versus asynchronous instruction, parental
perception, crisis management, pandemic response, school–parent relationships, digital age
learning, parental involvement, remote learning, and school communication.
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Theoretical Framework
The transition to online learning created a situation in which students and parents had to
rely heavily on technology and self-guided exploration. Constructivism is one of the theoretical
frameworks that help to steer the online learning platform, where the teacher is seen as the
facilitator, and it is their responsibility to encourage active participation from all students in the
class. Students were challenged to set schedules, complete assignments, hone their criticalthinking skills, and evaluate their work. This theoretical framework provides the learner with the
necessary skills required to tackle the challenges they might face in their everyday lives (Abbey,
2000; Allen, 2005; Vygotsky, 1934).
Evolution of Online Learning
The rapid evolution of technology has created a formidable opponent to brick-and-mortar
learning – namely the online classroom. Online learning is characterized as a method of
instruction in which the teacher and student are not physically together, and where the
information for the course is provided online (Allen & Seaman, 2011; Shelton & Saltsman,
2005). Typically, the course content is delivered over the Internet through a computer and other
forms of technology (Roffe, 2004).
The Illinois Online Network (2005, p. 6) specifically outlined the following benefits of
online instruction, which may explain why it has become an appealing option for many:

Much of the power of learning via the Internet lies in its capacity to support multiple
modes of communication including any combination of student-student, student-faculty,
faculty-student, faculty-faculty, student-others, others-students, etc. Taking into account
the varied learning styles of learners and providing opportunities for self-directed and
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collaborative learning, educators can facilitate powerful, effective courses geared to
achieve specific learning goals and outcomes using the vast resources and capacities of
online learning.

The fundamental idea of online instruction is quite clear. However, many would argue
that online instruction is not of the same quality as traditional face-to-face learning. For online
instruction to maintain a standard of efficacy, there needs to be a successful transfer of the
traditional in-person characteristics to the online platform. Teachers should design course
objectives and goals to meet the needs of their students. The learning process should involve
activities that allow teachers and students to interact with one another (Online Learning Center,
2003). If the teacher can seamlessly embed traditional learning values into the online component,
then there is a much greater chance that quality learning will occur.
Online learning, often referred to as distance learning, is not new by any means. Distance
learning was a form of instruction that began in the late 1800s. The Chautauqua Movement,
which began in 1874, is considered the first form of distance learning (Harting & Erthal, 2005).
John Heyl Vincent and Lewis Miller, credited as the movement’s leaders, created a seminar
course which was offered to individuals who taught Sunday school. The training program began
to grow, and it was not long until Vincent and Miller added general education knowledge and the
fine arts to their instructional repertoire. This part of the program was to be completed at home,
ushering in the first recognizable form of distance learning (Scott, 1999).
The modern version of online learning that we have come to know (delivered using the
Internet) rapidly grew during the late 1990s due to emerging innovations in technology. Online
learning is not a new trend and has proven to be a reliable method of instruction (Kentnor, 2015).
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Technology is constantly changing and new inventions surface at a pace that is almost too rapid
to keep up with. These new developments in the realm of online learning help to provide
alternatives that extend beyond the traditional classroom (Erdongan et al., 2008). It seems as
though students are also taking advantage of these course offerings.
The number of students enrolled in online courses is increasing. In 2020, there were
approximately 4.5 million K-12 students enrolled in an online course – a sharp contrast from the
fewer than 50,000 in 2000 (OnlineSchools, 2021). With each passing year, the number of
students who choose to enroll in an online course grows substantially. This is an educational
domain that needs to be monitored continuously because of its year-by-year expansion. It is safe
to say that online learning is here to stay.
There are two main forms of delivery platforms when it comes to online learning –
asynchronous and synchronous. Each instructional model comes with both advantages and
disadvantages. The following paragraphs provide a brief overview of asynchronous learning and
synchronous learning.
Daniel (2020) suggested that asynchronous learning was the best online platform to use
when the COVID-19 pandemic forced schools to close. There are several benefits to using
asynchronous learning: (1) there are no set times for the participants to login; (2) the platform
provides teachers with the flexibility to arrange course work and post materials at their leisure;
and (3) communications between the teacher and students does not need to occur in real time
(Daniel, 2020). Many school districts quickly adopted this approach to online learning in an
effort to make the transition as smooth and flexible as possible.
Recent studies have demonstrated that the most popular online learning platform utilized
by K-12 schools is an asynchronous course format (Murphy et al., 2011). This type of approach
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allows the teacher to assign work to the class, who then log in and complete the work at their
leisure. The course instructor typically sets a timeframe for completing the assignments. The
advantages of this format are that teachers and students do not need to be logged in
simultaneously and class discussions often take place through a message board or discussion
thread. However, research suggested that educators find it more difficult to monitor and facilitate
an asynchronous class discussion than a synchronous live chat (Barbour, 2008).
Research studies that have focused on student learning levels and cognitive output in an
asynchronous setting have drawn mixed conclusions. Some scholars believe that articulate and
thoughtful discussions can occur with asynchronous communication. An asynchronous platform
allows students to reflect on the content before providing a response (Tu & Corry, 2003).
However, some researchers examined student responses more closely and categorized them as a
lower level of cognitive production (Rourke & Kanuka, 2009). Meyer (2003) highlighted the
advantages of asynchronous discussion as allowing (1) ample time to complete the task, (2)
everyone to have the chance to participate, and (3) learners to be provided with additional time to
reflect.
By contrast, synchronous communication is built around live interaction. Students often
participate in virtual video conferences and have assigned times for when they should be logged
in with the rest of the class. Schwier and Balbar (2002) explained that this real-time approach
allows for increased contact time and enables students to engage more directly with the content.
Their study further suggested that synchronous discussion is better suited to passionate and indepth conversations, whereas asynchronous discussion is better suited for dry content that often
requires time for reflection.
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Synchronous versus Asynchronous Learning
The evolution of online learning has led to the development of multiple learning
platforms. In the beginning, online courses were predominantly asynchronous because of the
limited technology available. However, recent advancements in the educational technology field
have led to synchronous courses that are conducted in real time (Hrastinski, 2008). Jackson
(2012) explained that whether online courses are delivered synchronously or asynchronously,
both types use a specific learning management system. Some of these management systems are
Google, Moodle, and Blackboard.
Bernard et al. (2004) conducted extensive research on the topic of online platforms. They
found that synchronous instruction resembled more of a typical classroom environment where
students and teachers learn in real time. Although the students and teacher are separated
geographically during distance learning, the ability to videoconference or join a Google Meet
together allows them to work synchronously together. This online learning model requires the
students and teacher to be dependent on each other. Each member of the class must follow a set
schedule and log in at the same time to communicate as though the class was being held
physically together.
Jackson (2012) explained that the main reason for the synchronous format more closely
resembling an actual classroom environment is that everyone in the class – the teacher and
students – is required to be logged simultaneously. They communicate by using various pieces of
technology, such as speakers, headphones and computer or web video cameras. The advantage of
synchronous learning is that students can ask questions and receive answers immediately from
their instructor (Kunin et al., 2014). Hrastinski (2008) argued that in a synchronous environment,
students and teachers are much more likely to develop relationships. These bonds help to reduce
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stress and the feeling of isolation, helping to create positive learning communities. Hrastinski
(2008) also found that the synchronous communication among teachers and students led to an
interactive classroom environment, which increased participation and engagement.
Asynchronous learning is completed at the pace of each individual student in the class. In
this type of environment, the teacher and students are not logged in together simultaneously.
Typical means of asynchronous communication are phone calls, email, or a class discussion
forum (Hrastinski, 2008). Zucker and Kozma (2003) explained that this online format allows
students to access the course material in their own time without having to join a live video
conference or meet with the rest of their class and teacher.
On such a platform, teachers typically assign work that must be turned in by a certain
date. Students are responsible for logging into a Google Classroom or website to access the
course documents. The asynchronous format has been touted by many because of its flexibility
and ease of scheduling (Friend & Johnston, 2005). However, there are some notable drawbacks
of learning asynchronously.
Offir et al. (2008) explained that one major concern with the asynchronous format is that
students are unable to ask questions as the content is being explained. During a live synchronous
lesson, students are able to interact with the instructor and to ask questions that might help them
to better understand the material. Instead, asynchronous students who are learning at their own
pace have to contact their teacher and wait for a response in order to receive more clarification
regarding the content. However, students who enjoy a more flexible online schedule may not be
as interested in the synchronous format (Olson & McCracken, 2015).
The growth of online learning has been rapid, especially over the past 10 years. As an
increasing number of school districts gain access to newer technology, administrators will have
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to determine what kind of programs they are able to offer. Some K-12 schools are starting to
offer online courses; therefore, it would be appropriate for future research to focus on the
effectiveness of synchronous versus asynchronous learning models among K-12 students (Kunin
et al., 2014). There is no doubt that this type of research would provide educators with critical
information that would allow them to create online programs that are suitable for their students
and that meet the needs of their families.
Student Engagement with Technology Devices
Christenson et al. (2012) explained that student engagement is a crucial element that
positively impacts student achievement. Over the years, levels of student engagement have been
categorized into three pillars: emotional, social, and intellectual. Studies have suggested that
teachers using a technology platform to engage their students can improve the effort and attitude
of the children in the class. Fredricks (2016) explained that cognitive engagement can lead
students to deepen their understanding of complex ideas and concepts.
Harper and Milman (2016) discovered that the use of technology across various subjects,
grade levels, and demographics did in fact yield a positive effect on student cognitive
engagement. In a study conducted with third graders participating in a math lesson, the level of
cognitive engagement dramatically increased when iPads were used (Attard & Curry, 2012). A
later study of students from several grade levels at a K-5 school produced similar results,
reporting that teachers saw a rise in cognitive engagement during reading and math lessons when
iPads were used (Milman et al., 2014).
Garwood (2013) conducted a study that involved over 1600 students in grades three
through six. It was discovered that the students demonstrated higher levels of cognitive
engagement and understanding when using an electronic book. The researcher explained that
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many students operated at a higher intellectual level while using an iPad during the various
learning activities. Moreover, Cumming and Draper-Rodriguez (2013) reported that students’
overall academic achievements were enhanced while using an iPad.
Parental Involvement During Remote Instruction
Several studies have highlighted the importance of parental involvement in a fully virtual
learning environment. For the student to succeed, they need a caring and helpful parent or
guardian who can help to support them during their daily lessons (Black, 2009; Feng &
Cavanaugh, 2011; Roblyer & Marshall, 2002). It has long been proven that parents can positively
influence academic performance by having conversations with their children about school. Fan
and Williams (2010) discovered that parental aspirations also played a huge role in determining
the future success of children. They found increased student confidence and ability when
children knew that a parent was involved and cared about their education.
Black (2009) conducted a study on a virtual school in Florida to specifically analyze
parental support and engagement in a fully online environment. He surveyed both students and
parents. A statistically significant relationship was discovered between parental instruction and
encouragement. The study suggested that parental praise or encouragement could positively
improve a child’s academic grade by 0.583. By contrast, parents attempting to instruct or help
their child during a difficult task negatively impacted their academic grade by 0.61.
Black (2009) contended that the negative decrease in student performance was because
many of the parents did not have the necessary skills or knowledge to help their child with their
classes. This led to frustration between the parent and child, which resulted in an overall decline
in academic achievement. Although these findings are interesting, the study did have a glaring
limitation, namely that there were fewer than 1,000 respondents to the survey, which was sent to
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over 10,000 parents within the district. Black (2009) suggested that further qualitative research is
required to accurately identify the roles of parents in an online environment.
Means et al. (2009) found that parental involvement at traditional and virtual schools
produced similar results in terms of student achievement. Students with parents who are engaged
often demonstrated higher levels of academic achievement and progress. However, recent studies
have revealed that students who attend a traditional brick-and-mortar school have better scores
on average than students enrolled in an online school. Students are also much more likely to drop
out if they are attending school virtually (Glass & Welner, 2011; Layton & Brown, 2011; Saul,
2011).
An initial study by Litke (1998) indicated a possible connection between student
achievement and the level to which the parent or guardian was involved. However, this research
had some limitations. The author cautioned that several critical factors exist when determining
student success levels. Most notably, students who are accountable, take pride in their work, and
demonstrate high levels of responsibility often perform better than those who do not.
Litke suggested that a mixture of parental involvement and student commitment would
lead to optimal results. To that end, the study also suggested an inverse association between
parental support and involvement and the student’s own acceptance of responsibility. This
furthers the notion that student performance still relies heavily on the child’s own ambition to
succeed.
Fifteen years later, Curtis (2013) validated this argument by discovering that fully virtual
students who were responsible and took pride in their education required less parental
involvement and support. In short, once students had a routine down and were performing well,
their parents did not need to monitor them as much.
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Furthermore, Curtis’ (2013) qualitative portion of her research study yielded some telling
parental perceptions. After interviewing eight parents and reviewing the data, it became clear to
her that parents believed there were a few factors that influenced the success of their online
student. They suggested that student success is influenced by the student, parent, and school. The
parents reported that the school should be transparent and communicate often with families, but
also that students are ultimately responsible for their education (Curtis, 2013). Moreover, the
parents agreed that their role in the process was to help support and monitor their children while
they are learning remotely. They also explained that parental motivation was required at times to
keep the student moving in the right direction.
Curtis (2013) further explained that parents of successful online students largely
attributed their children’s academic achievement to them taking ownership of their education and
being intrinsically motivated to do well. By contrast, parents of students who struggled with
remote learning believed it to be because their child was unorganized and unmotivated to
succeed.
Borup et al. (2013) revealed some highly enlightening information regarding parent–
student interaction in a virtual setting. They discovered that students interacted almost 300%
more with their parents during online instruction than with the teacher. Therefore, researchers
continue to suggest that parents play a crucial role in their children’s education, especially when
they are learning remotely. Parental involvement is still only one of several factors that can help
improve student performance and it is too simple to think about this any other way (Borup et al.,
2013; Litke, 1998).
The aforementioned studies are timely, but there is still very little research that has
explored the importance of parental involvement and its effect on academic performance within a
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fully virtual environment. If anything, the available research suggests that parents require
training and assistance to acquire the necessary skills for helping with their children’s academics.
From the research thus far, parents can learn that their involvement, especially in an online
setting, positively affects student academic performance.
The importance of the research of Borup et al. (2013), Curtis (2013), and Black (2009)
should not be understated. It has outlined the crucial role that parents play in remote learning. In
the physical absence of the teacher, it is the parent who provides support and guidance to
improve the educational experience. Parents who involve themselves in their children’s
academics often see an increase in student achievement. Nonetheless, as studies have also
indicated, parents require training to assist in the delivery of instruction.
Crisis Management
The best crisis management plan is one that has been prepared well in advance of it
needing to be put into action. Proposals for school crisis teams began to surface in the early
2000s, shortly after the September 11 attacks. It was determined that schools needed to focus on
creating crisis response plans in the event of high-level emergencies (Eaves, 2001; Poland,
1997). Poland believed that schools needed to carefully plan and organize response teams to
effectively address crises. Members of the team would need to be trained and educated in their
specific roles to successfully help others should an emergency arise. Paton (1992) contended that
the best crisis management teams are often those with strong leadership and dedication from
team members.
While the need for crisis management is well-documented, no specific research has
explained the benefits or value of each team member. There is no proof that a psychologist is in a
better position to render aid than a principal, nor has research indicated that a nurse is better
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suited to respond to a crisis situation than a trusted teacher (Pitcher & Poland, 1992). Due to the
increasingly serious nature of concerns a school could face, Ganz (1997) argued that districts
should be prepared to use their trained personnel to assist in the process instead of looking to hire
an outside crisis management organization to handle everything. Preparation is the key – but
schools typically only begin preparing for a potential crisis when the event occurs close to home.
However, schools should plan accordingly and be in the best position to respond should such an
event occur, regardless of its proximity (Brock, 2000).
A crisis is an unexpected, sudden event that has an “emergency quality” and the
likelihood of the entire school community being affected (Brock et al., 1996). MacNeil and
Topping (2007) suggested that people impacted by the event often have very little or no
experience in dealing with such a situation. When such an event occurs, people tend to react
differently, often exhibiting strong emotional responses because they have no experiences upon
which to draw.
In times of uncertainty, school staff and support personnel are typically in a better
position than parents to placate the needs of concerned students. Parents and teachers need to
work together to help reduce anxiety levels among the student body. With families on stateimposed lockdowns, parents have often found themselves stuck at home pondering their
economic future. This issue, when combined with the shortage of technology at home, often
leads to larger problems than the student’s academic workload. The high alert level of the
COVID-19 pandemic has created the need to make remote learning simple, not complex (Daniel,
2020).
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School Communications
When the school and community work together, the net result is a positive and lively
learning environment centered around communication and trust (Coppola et al., 2003). Both are
fundamentally dependent upon each other. There are many advantages when the school and
parents are focused on cooperating freely with one another. Parents, guardians, and community
members can help guide the children with their own knowledge and specific set of skills. When
parents are involved and interested in their children’s learning, it often leads to a higher output
by the student (Anees, 2000). Many scholars continue to emphasize the home-school relationship
as being paramount to overall success. Ultimately, the effective development of the whole child
depends on the bond between the school and parents (Anwar, 2001; Saeed, 2001).
Nielsen/Net Ratings (2005) noted that the birth of the information age in the late 1970s
began to break down the barriers that had been built by schools for nearly a century. Access to
microcomputers and the Internet created a new highway for obtaining information. By the early
2000s, there were over 170 million Internet users in the United States, and the number was
drastically increasing every year. Many scholars believed that the improved ease of access to
information and data would lead to greater transparency while creating a better organizational
structure in each individual school (Nielsen/Net Ratings, 2005).
Kennan and Hazleton (2005) believed that “communication is essential to the well-being
of any organization because it is the central means by which organizations organize and structure
themselves and simultaneously adapt themselves to often turbulent environments” (p. 317).
Effective and transparent communication between school staff and parents is paramount
to creating a positive environment built on respect and rapport. Daniel (2020) stated the
following: “Even as institutions make the changes required to teach in different ways, all should
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give the highest priority to reassuring students and parents – with targeted communication” (p.
2). The outdated strategy of solely relying on persuasion techniques should be abandoned and a
focus on mutual trust should begin. The open and honest exchange of essential information in a
timely fashion should lie at the foundation of the home–school relationship. The involvement of
stakeholders in school decisions and the fair balance of community interests should also be at the
forefront of any school’s public relations campaign (Kowalski, 2011).
School–Parent Relationships
It should come as no surprise that higher-achieving schools, often with fewer behavioral
issues, have a strong and supportive parental base. Studies have consistently demonstrated that
academic achievement increases when the school and parents are involved in a collaborative
working relationship (Connors & Epstein, 1995; Henderson & Mapp, 2002). Research suggests
that strong parent–school relationships lead to increased student attendance, increased
participation of parents on committees, and ultimately parents being included in the decisionmaking process (Sheldon, 2007; Sheldon & Van Voorhis, 2004). However, the school’s
perception of how parental involvement should look often varies from the parents’ viewpoint.
Teachers often describe situations of parental involvement as those that they can
physically see, such as participating in parent–teacher conferences, attending school, and serving
on a school committee (Fantuzzo et al., 2000; Wong & Hughes, 2006). The differing perspectives
of the school and parent often create a barrier that prohibits a healthy relationship. A study
indicated that teachers often consider the lack of physical presence at school to be proof of
inadequate parental support (Lawson, 2003).
Connecting home and school remains a juggling act that balances the parents’ work lives,
the yielding of shared power from teacher to parent, and the overcoming of the inherent
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bureaucratic structures that exist within the school (Henry, 1996; Lawson & Briar-Lawson, 1997;
Smrekar, 1996). More recently, many teachers and administrators have acknowledged the
importance of building healthy relationships with parents (Crowson, 2003).
In a study from 2010, parents shared their experiences of the relationship they had with
their children’s school and teacher. Many of the parents identified the need for timely feedback
and specific student progress reports as two major items that needed to be addressed. The parents
also suggested that immediate feedback was necessary for them to help their child with
schoolwork. Some of the parents who were interviewed believed that they could have avoided
deficiency issues with their child if only the school had reported the problems as they occurred
(Wanat, 2010).
In a perfect situation, parents would have time to build relationships with their school and
the teachers and administrators would accept their participation graciously. However, one of the
major factors that prohibits parents from building those critical relationships is the family
structure at home (Jeynes, 2005; Jeynes, 2010). Chiu (2007) found that children living with only
one parent in the home have historically performed lower academically than children living with
two parents. Children who come from families in which the parents stay together and live under
one roof ultimately demonstrate higher achievement levels than those whose parents are
divorced, widowed, or never married (Chiu, 2007; Jeynes, 2005).
Furthermore, single parents often struggle with time constraints and have less availability
to help with their children’s studies (Chiu, 2007). Consequently, they also have less time to build
relationships with their school. Family structure is thus critical to student performance. This will
continue to be a debilitating element as single-family statistics rise.
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Schools emphasizing parent empowerment is highly beneficial (Batey, 1996; Johnson,
1990; Morgan, 1989; Singh et al., 2004). Heystek and Louw (1999) highlighted the importance
of student achievement and the role that parents play. Children with parents who are actively
involved in their academics perform at a higher level in the classroom, behave better, and often
have a more positive outlook on school and life. Studies have also demonstrated that involved
parents help to reduce the number of dropouts.
Scholars have argued that parents can provide services and expertise that allow them to
play a supplementary role in the educational process. This forward thinking requires students,
parents, and school personnel to be able to work together to create the best educational
experiences possible. This community-based approach greatly enhances the quality of academic
programs (Khan, 1996; Oosthuizen, 2003; Smit & Liebenberg, 2003). It also provides schools
with the greatest chance of continuing the educational process when the learning becomes
remote (Donald et al., 2002).
Regarding the examination of academic performance, it is crucial to note that students
only attend school for 25% of their day. Consequently, it is easy to grasp that numerous factors
play a role in children’s achievement levels (Altonji & Mansfield, 2010; Coleman et al., 1996;
Goldhaber & Brewer, 1997). Research continues to demonstrate that parental involvement in
their child’s education can make a large difference to their report card. Studies have suggested
that educators and policymakers could do a better job of cultivating parental support to raise the
bar and close the achievement gap (Barnard, 2004; Cheung & Pomerantz, 2012; Houtenville &
Conway, 2008). In recent studies, most Americans surveyed have believed that to improve
academic performance, educators must find a way to increase parental involvement (Bushaw &
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Lopez, 2011; Time Magazine, 2010). Thus, if all scholars agree that parental involvement in their
child’s education is critical, then what exactly is the problem?
One of the main issues might lie with the school itself, not with the parent. Noel et al.
(2013) found that only 40% of the parents surveyed who had children attending school reported
having been contacted by school personnel by phone to discuss their children’s academic
performance.
A separate study suggested that over 66% of parents thought that teachers do a poor job
of keeping them informed about the academic programs and activities occurring in the classroom
(National School Public Relations Association, 2011). Even more discouraging is the fact that
less than one in every four parents could identify a topic that was taught to their child during the
school year (Public Agenda, 2012).
Parental perception is a key factor that must be explored by school administrators if they
wish to change their school’s culture for the better. Schools that work with parents effectively
navigate concerns freely and openly with the mutual understanding of ensuring that the goals and
mission of the school remain at the top of the agenda (Sarason, 1996).
Summary
In this chapter, many articles and studies were reviewed on the topics of online learning,
synchronous versus asynchronous instruction, school communication, crisis management, and
parent–school relationships. Articles regarding fully online K-12 schools and virtual schools
were also examined. The literature review revealed that the overwhelming majority of available
data has been empirical and qualitative in nature.
Current research suggests that parents play a critical role in the academic success of their
child whether they are learning in-person or remotely. Black (2009), Feng and Cavanaugh
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(2011), and Roblyer and Marshall (2002) have all discovered that students perform at their
highest level academically when they have a caring and helpful adult who can help to support
them with their daily work.
Black (2009) conducted an in-depth study of a virtual school in Florida to specifically
analyze the levels of parental engagement and support. The research indicated that parents’
support and encouragement could positively improve their children’s performance by increasing
their academic grades.
Curtis (2013) conducted a qualitative study and found that the perception of parents was
that schools needed to be transparent and to communicate frequently during virtual instruction.
However, many parents also conceded that academic responsibility falls largely on the child and
that they must take ownership for their learning. The current literature all points toward equal
responsibility among parents, students, and the school. Research suggests that transparent and
frequent communication between home and school is critical during virtual learning.
The literature review covered a wide range of topics related to online learning. Both
synchronous and asynchronous models of instruction were discussed in detail. Jackson (2012)
explains that a synchronous learning environment is where the students and teacher are logged in
simultaneously. This type of environment closely resembles a typical classroom because of the
real-time instruction that occurs. By contrast, an asynchronous learning model allows students to
complete assignments at their own pace. In such a setting, the teacher and students are not logged
on together (Hrastinski, 2008). No studies have analyzed parents’ perceptions of the
effectiveness of the synchronous and asynchronous models.
Despite the existing data, findings, and research outcomes, a strong need still exists to
study the various instructional online platforms that can be used in a virtual environment. There
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is currently very little research about parents’ perceptions of how effective the different online
instructional models are when used during an extended in-person shutdown of schools.
The next chapter discusses the methodology that was used to help develop this research
study. It provides a comprehensive overview of the research questions, researcher’s role,
population and sample, study location, data collection process, as well as other pertinent
information.
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Chapter 3
Research Methodology
Purpose of the Study
This qualitative research study was conducted to examine parents’ perceptions of the
effectiveness of synchronous and asynchronous online learning during the COVID-19 pandemic.
The second goal of this study was to elicit valuable findings regarding both online instructional
models and to add them to the existing literature pertaining to online learning methods.
Currently, very little research has described the effectiveness of online learning in terms of a
comparison between synchronous and asynchronous instruction in an urban/suburban elementary
school.
In the wake of COVID-19, schools had to find ways to provide instruction to students in
a fully virtual setting. At the K-12 level, a large gap exists in research regarding the effectiveness
of synchronous and asynchronous online instruction. Synchronous and asynchronous learning
are the primary models used when conducting virtual classes. When schools across the country
were forced to close for in-person learning due to the fast-spreading pandemic, districts had to
choose which platform would best meet their students’ needs. However, most districts had to
make these decisions with very little to no experience of online learning.
For this study, a qualitative research approach was selected for gathering rich and
descriptive perceptions from urban/suburban elementary school parents relating to the
effectiveness of synchronous and asynchronous online instruction. Merriam (2009) explained
that qualitative research helps to emphasize the ideas, thoughts, and experiences of the
individuals included in the study. The goal of this research study was to determine whether
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parents at this urban/suburban elementary school believed that one model of online instruction
was more effective than the other.
Location of the Research Study
An urban/suburban public elementary school was selected for this research study.
Children who attend this school live in an urban/suburban city that is extremely diverse. Among
its population of almost 86,000 residents, over 35% were born in another country. The racial
makeup of the city is approximately 45% white, 36% Hispanic, 10% Asian, and 6% black. As of
2018, the median household income was $74,307 (Data USA, n.d.).
The school consists of students in grades K–5. The population of students is racially and
ethnically diverse. The school’s faculty comprises approximately 65 staff members, including a
principal, subject supervisors, academic classroom teachers, special education teachers, specialty
teachers (physical education, family life, world language, art, and music), paraprofessionals,
speech teachers, child study team members, occupational therapists, a nurse, a secretary, a
counselor, a media specialist, custodians, and cafeteria workers. The school also maintains a
healthy relationship with its parent teacher organization as well as other local community
organizations that help support the educational programs the school offers to its student body.
When choosing the location for a qualitative research study, four considerations should
be explored: (1) the location and physical access; (2) a location with diverse data sources
available for the study; (3) sufficient time to work with the data sources and participants at the
location; and (4) the reliability and authenticity of the data collected at the location (Marshall &
Rossman, 1989).
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Population and Sample
In total, there were 40 potential participants for this study who were parents with children
in grades one through five who had experienced both the synchronous and asynchronous
instructional models. To be considered for this study, a parent needed to have a child who had
experienced both learning models.
In spring 2020, children attending the school received online asynchronous instruction
from March to June because of the COVID-19 shutdown. When school began in fall 2020, the
district switched to online synchronous instruction with the same population of students. The
researcher’s goal was to gather data regarding the parents’ perceptions of the effectiveness of
both online learning models. Only parents who had a child who had received both types of online
instruction were interviewed for this qualitative study.
The rationale for conducting an exclusive study on parents who had children who had
experienced both instructional models was to produce a healthy collection of views and opinions,
which would allow the researcher to recognize the parents’ perceptions of the phenomenon being
studied (Maxwell, 1996). Glesne and Peshkin (1992) further suggested that the decision to
include certain individuals in a qualitative study is made to “understand and interpret” their
perspectives.
The researcher used purposeful sampling to select 15 parents for this study. Patton (1990)
described purposeful sampling as a qualitative research method that most effectively utilizes the
resources available by identifying participants who offer the greatest amounts of information and
data.
A sample size of 15 participants met the requirements for purposeful sampling and
allowed for a detailed examination of the phenomenon being studied (i.e., parents’ perception of
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the effectiveness of online learning during COVID-19). The researcher selected this specific
group of participants to best understand how parents describe the effectiveness of both
asynchronous and synchronous online instruction (Creswell, 2012).
Creswell (2007) explained that it is critical for the subjects included in a study to have
direct and personal experience with the phenomenon. This ensures that the information provided
to the researcher is relevant and will help in understanding the issue in question.
When conducting a study, it is crucial for the researcher to protect sensitive information.
McMillan and Schumacher (1997) explained that two common methods are used to protect
participants’ confidentiality, namely (1) allowing participants to anonymously submit their
information and code their responses, and (2) assigning a number or letter to the participants’
names and destroying the personal information at the conclusion of the study.
To maintain the confidentiality of the school district, elementary school, city, county, and
participants, their names were not used in the study. Each participant in the study received an
identification number to distinguish between their responses (see Table 1).
Research Questions
This section recaps the research questions that guided this study. Subsequent sections
explain the researcher’s role, methodology and design of the study, and procedures that were
used to collect and analyze the data. The following two research questions helped to frame this
qualitative study on parental perceptions:
1) How do parents describe the effectiveness of asynchronous online learning during
COVID-19 at an urban/suburban elementary school in spring 2020?
2) How do parents describe the effectiveness of synchronous online learning during
COVID-19 at an urban/suburban elementary school in fall 2020?
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The Researcher’s Role
In this qualitative study, the researcher served as the primary research vehicle (Maxwell,
2012). The researcher is a tenured public school principal in an urban/suburban district. The
researcher has a long-standing commitment of over 14 years to providing the best quality
instruction to children. In discussions with parents, the researcher has listened to various
frustrations and opinions regarding the two online learning formats. The researcher felt
compelled to study this topic by highlighting the perceptions of parents so that school leaders can
use this information to help make decisions that provide their virtual students with the highest
level of quality instruction.
During professional development, school meetings, and common planning time, the
researcher will be able to share relevant and pertinent information regarding online instruction
and student needs. The researcher made a concerted effort to remain neutral and to analyze the
data from the research study without bias.
Research Design
This research study was conducted using a qualitative research design to gather the
opinions, thoughts, and experiences of individuals. Using a qualitative research method allowed
the researcher to investigate and discover how the participants described their true experience of
the phenomenon (Creswell, 2014).
The researcher determined that a qualitative study should be conducted because of the
need to speak directly to the participants to gain raw and unfiltered data. A qualitative research
design allowed the participants to share their interpretations and perceptions of their own
experiences in a descriptive manner. These ideas are often extensive and helped to provide the
study with a large amount of useful data.
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According to Mertens (2004), qualitative research is used to describe and understand the
experiences of an event through the eyes of the participants. The primary function of this method
is to closely examine how the subjects view and understand not only their situation but also the
world around them.
Creswell (2002) added that the methods used in a qualitative study must be flexible so
that the participants’ ideas can be freely developed during the research process. A qualitative
approach offers the best chance to capture the authentic thoughts, feelings, and ideas of the
subjects being studied. Creswell (2012) explained that there are four types of qualitative designs:
(1) phenomenology, (2) case study, (3) grounded theory, and (4) ethnographic. Qualitative
methods are best used to focus on a phenomenon or problem when the researcher wishes to
collect rich and descriptive information from the perspective of the participants involved.
It was determined that a quantitative design would not be used because it would not allow
individuals to freely explain and conceptualize their ideas and experiences of the issue. A
quantitative research method focuses on numerical data, which would not have produced the
descriptive responses necessary to allow the researcher to fully answer the research questions
developed for this study.
Creswell (2002) suggested that qualitative research typically focuses on a small cohort of
chosen individuals, who are interviewed so that they may provide the researcher with a “rich
description” of their experiences of the phenomenon being studied. This qualitative research
study concentrated on the human experience phenomenon by investigating parents’ perceptions
of the effectiveness of online learning during the COVID-19 pandemic.
The purpose of conducting this qualitative research study was to understand how parents
perceived the effectiveness of online learning during COVID-19. This urban/suburban
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elementary school used two different models of online instruction. Asynchronous instruction was
used in spring 2020 when the pandemic arrived and shut schools down for in-person learning.
The school then switched to synchronous learning in fall 2020. This study was able to offer
valuable insight by exploring the online learning experience through the eyes of the parents.
Data Collection Methods
When conducting qualitative research, it is vital for the researcher to anticipate and
address ethical concerns that might arise when asking participants for personal information
(Punch, 2005). The researcher followed all established guidelines for working with human
participants. Personal information was stored securely and remained confidential, each subject
submitted informed consent prior to the interviews, and the names of the participants were
disposed of at the conclusion of the study (Silverman, 2000).
Authorization to conduct this study was provided by the Superintendent of Schools
(Appendix A) prior to any data being gathered. The researcher was able to use the school
district’s Student Information Database to gather a list of potential participants for the study. A
letter of invitation (Appendix B) to participate in the study was sent to approximately 60 parents.
To be included in the study, and prior to any interviews, each participant was required to
sign and submit an informed consent form (Appendix C). Informed consent was a critical
element for ensuring that all ethical considerations were met for this study. The informed consent
form documented the researcher’s association and status with Seton Hall University; explained
why the research was being conducted and the amount of time requested from each participant;
provided a detailed listing of the procedures; requested an agreement of voluntary involvement
from each participant; and presented a confidentiality statement that described how their data
would be safeguarded and secured.
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Furthermore, the researcher shared a contact phone number and email address with the
participants. They were encouraged to contact the researcher if they had any questions or
concerns regarding the study. Any individual not chosen to participate was sent a personal thank
you letter.
The collection of qualitative data occurred through semistructured one-on-one interviews
with each participant. This method provided the researcher with the ability to examine both the
depth and magnitude of the online learning phenomenon. The researcher then analyzed and
interpreted the subjects’ responses (Merriam, 2009). Marshall and Rossmann (2011) explained
that it takes time to sift through large amounts of data to develop an articulate and logical
explanation of the respondents’ perspectives.
Questionnaires and focus groups were not used because of the researcher’s desire to
maintain a highly personalized process. Patton (1990) highlighted the importance of knowing
one’s questions and using a systematic approach when conducting interviews with many
participants.
To ensure that the interviews collected the same data, the researcher established protocols
with specific open-ended questions prior to meeting with any of the subjects (Appendix D). The
researcher created a list of open-ended questions that would allow the interviewees to respond
and elaborate on the specific topic. The questions were intentionally designed to elicit a variety
of responses from the participants, which enabled them to use their own words and thoughts
(Patton, 1990).
The face-to-face interviews afforded the researcher the opportunity to gather valuable
insight regarding the effectiveness of the online learning models through the eyes of the parents.
To safeguard the confidentiality of the subjects involved in this study, personal information was
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intentionally withheld. Instead of using names, all participants were listed using an identification
number.
To ensure accuracy, the researcher obtained permission from the participants to audio
record the sessions. Field notes were also taken during the interviews. On average, each session
lasted approximately 25 minutes. At the conclusion of each interview, there was a short
debriefing that allowed the subject to clarify any of their thoughts or opinions. The audio
recordings were then sent to a third party to have them transcribed into a final typed document.
Table 1
Participant Identification Numbers
Participant

Participant Note

Identification
#
1

Parent of fourth-grade student

2

Parent of third-grade student

3

Parent of third-grade student

4

Parent of third- and first-grade students

5

Parent of fourth-grade student

6

Parent of fourth- and second-grade students

7

Parent of first-grade student

8

Parent of first-grade student

9

Parent of fourth-grade student

10

Parent of three third-grade students

11

Parent of fourth-grade student

12

Parent of fourth-grade student

13

Parent of fourth- and second-grade students

14

Parent of fourth-grade student
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15

Parent of third-grade student

Table 2
Research Questions and Interview Questions
Research Question 1) How do parents describe the effectiveness of asynchronous online
learning during COVID-19 at an urban/suburban elementary
school in spring 2020?
Research Question 2) How do parents describe the effectiveness of synchronous online
learning during COVID-19 at an urban/suburban elementary
school in fall 2020?

Interview Questions
Question 1

How old is your child (children) and in what grade are they in?

Question 2

How many parents/guardians are in your home?

Question 3

Were both parents/guardians working from home or at their place of
business during online learning?

Question 4

What was the average expectation for time spent on each class or
activity during asynchronous learning?

Question 5

Was it the school’s expectation that the asynchronous work provided
could be completed independently? With help? How much?

Question 6

How was your child assessed, if at all, during asynchronous virtual
learning? How was your child assessed during synchronous learning?
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Question 7

How would you describe your child’s level of interest/enthusiasm for
school during asynchronous learning during spring 2020? Did it change
over time? Was your child’s level of interest/enthusiasm different during
synchronous learning?

Question 8

How would you describe the quality of instruction your child received
during asynchronous learning? How would you describe the quality of
instruction your child received during synchronous learning?

Question 9

Did your child have all of their classes and “specials” during
asynchronous learning? Was the synchronous online schedule modified
at all compared with a normal in-person school day?

Question 10

Was the level of support you needed to provide during asynchronous
learning equivalent to that when your child was in school and had
homework? Did you need to provide less support or more support during
synchronous learning?

Question 11

In your opinion, which learning model worked best for your child? Why?

Data Analysis
Upon completion of the interviews, the data were closely examined for patterns and
themes using an inductive analysis method (Glaser & Strauss, 1967). The information provided
by each participant was neatly organized into a single location and then separated by categories
to effectively capture the varying opinions and perspectives. This type of approach allowed the
researcher to break large amounts of data down into focused summaries. This method helped to
establish connections between the individual responses provided by each participant in the study.
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Validity and Reliability
To improve the interview protocols and check for flaws or potential misunderstandings,
the researcher consulted two separate experts in the field of education to ensure that the
questions being asked were both valid and reliable. Both experts provided feedback on the
original set of questions and then revisions were made to create questions that would elicit
relevant information for the study. The two members of this expert panel did not participate in
the research study. Their involvement in this process was anonymous and completely
confidential.
Member checking was used by the researcher, which is an interview method used to
clarify respondents’ answers. The researcher summarized the participants’ responses to ensure
that the information being recorded was accurate and confirmed their responses (Creswell,
2003). Any questions that were not valid or reliable were discarded prior to the start of the
interviews. Each participant was also provided with the opportunity to listen to the audio
recording or read the transcript upon completion.
Ethical Considerations
The Superintendent of Schools approved the researcher to perform this study, which
focused on synchronous and asynchronous online learning (Appendix A). After the approval was
granted, the researcher was provided with a list of potential parents who could be included in the
study. Due to the assurances provided for the Institutional Review Board application, any
references to the school, district, teacher, or student names were omitted. This preserved the
complete anonymity of all of the parents who participated in this research study.
Prior to being interviewed, each participant completed an informed consent form. To
safeguard their personal information, the researcher used only numbers to identify each parent
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who participated in the study. Although ethical guidelines and procedures have been developed
over the years by various agencies and institutions, the sole responsibility for ensuring that
proper research ethics are followed throughout the study falls on the researcher (Merriam, 2009).
Summary
This chapter has explained the rationale for conducting a qualitative study regarding
parent perceptions of synchronous and asynchronous online learning during COVID-19 at an
urban/suburban elementary school. It also discussed the specific protocols and procedures that
the researcher employed to ensure the information measured in the interviews was both reliable
and valid. The researcher’s role, methodology, study purpose, and data collection methods were
also explained thoroughly throughout the chapter.
In addition, the researcher explained the reasoning behind using an analytical approach
focused on identifying common themes that emerged through the parents’ perspectives. The
researcher then organized the common themes into categories and developed conclusions based
on the data that were gathered during each interview. This analytical approach enabled the
researcher to accurately describe the online learning phenomenon during COVID-19 from the
perspective of each parent. The next chapter will present the research findings from the 15
respondent interviews.
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Chapter 4
Research Findings
The researcher used a qualitative method approach for this research study to gather
descriptive data from elementary school parents regarding the effectiveness of synchronous and
asynchronous online instruction during the COVID-19 pandemic. Merriam (2009) explained that
qualitative research helps to emphasize the ideas, thoughts, and experiences of the individuals
included in the study.
The qualitative data were collected through semistructured one-on-one interviews, which
allowed the researcher to examine both the depth and magnitude of the online learning
phenomenon from the parents’ perspectives. The researcher then analyzed and interpreted the
subjects’ responses (Merriam, 2009). Marshall and Rossmann (2011) highlighted the necessary
but time-consuming steps of sifting through the collected data to develop an articulate and
logical explanation of the respondents’ perspectives.
Furthermore, the researcher established specific interview protocols prior to meeting with
any of the subjects to ensure that each respondent was asked the same set of questions (Appendix
D). Patton (1990) explained that the researcher should know their questions and use an organized
approach when conducting interviews with various participants. The questions were intentionally
designed so that each participant could describe their thoughts and feelings.
This qualitative research was conducted to better understand the parents’ perceptions of
the effectiveness of synchronous and asynchronous online learning during COVID-19 at an
urban/suburban elementary school. A secondary reason for performing this research was that
very little literature exists regarding online learning and parent perceptions, especially at the
elementary school level. This qualitative research regarding parent perceptions of online learning
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helps to add knowledge to an important phenomenon that has recently emerged due to the
COVID-19 pandemic.
Participants
An invitation to participate in this study was sent to 60 parents. The principal of the
urban/suburban elementary school provided the researcher with a list of 23 parents who agreed to
participate in the research study. In total, 15 parents were randomly selected to be interviewed
for this research study. To be eligible, each parent had to have a child in elementary school
during spring and fall 2020. This ensured that their child had experienced both the asynchronous
model and the live synchronous model of online learning. This requirement provided the
researcher with the opportunity to identify similarities and differences between both instructional
models from the parents’ perspective.
Emerging Themes
Once the interviews were completed, the researcher coded the parents’ responses into
categories based on words and specific thoughts that they expressed. Each parent was asked the
same set of questions during the semistructured interviews. Three major themes emerged: (1)
quality of instruction; (2) parental support; and (3) student motivation.
Theme 1: Quality of Instruction
Asynchronous Model. When the COVID-19 pandemic forced schools to close in March
2020, the urban/suburban elementary school being investigated transitioned to an asynchronous
online learning model. This was a totally new concept for the students and parents of the school.
None of them had any experience with online learning prior to COVID-19 and were unsure of
what to expect. Out of the 15 parents interviewed, 13 of them referenced the fact that the
asynchronous online learning model in spring 2020 seemed poorly structured and lacked quality.
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When the parents were asked if their child had all of their classes and “specials” during
the asynchronous online learning, almost every single respondent stated that no classes were held
during spring 2020. Parents commented that all of the expected schoolwork was either
photocopies assembled into one large packet, which could be picked up at designated locations
throughout the district, or those with access to an electronic device could navigate to the Google
Classroom and view the work listed there. Parent 6 explained:
There was nothing scheduled, everything during that time was either a photocopied
packet or Google Classroom assignments. Students could also go on myON Reader or do
Imagine Math work. Even like science and social studies was like, I can't remember the name.
But, even for that, it was go on, listen to this story and there may be an activity to do with, with
that story. And gym, there were YouTube videos. I think we even got an art assignment. It may
have been like a step by step, how to draw something, but not anything structured (Parent 6).
When the parents were asked about the quality of instruction and how the students were
assessed during asynchronous learning, the overwhelming majority stated that there was no
instruction or feedback from the teachers. Parent 7 outlined:
Well, he would have to take pictures and then he would email everything to his teacher.
Honestly, in my opinion, I don't even think any of it was even read. I feel he could have wrote
anything and we didn't get much feedback from his teacher. So it was hard to gauge if he was
doing what he was supposed to be doing or if he should have been doing... I felt he should have
been doing more, but he followed whatever the teacher had posted in the Google Classroom and
that was it. So we never really got any feedback from his teacher unless we emailed (Parent 7).
Another parent remembered having to submit assignments to the teacher, but they did not
recall ever receiving any feedback on the work:
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I remember we submitted some things, like I think we might have taken a picture of
something or sent something through Google Classroom. They had those where it was like, you
did them online and she submitted them online. I think it was just you had to send everything in
and they just got credit for whatever they sent in. But we never got any feedback (Parent 8).
Some parents experienced a higher quality of assessment than others. Parent 4 noted that
she believed the teacher was keeping track of assignments and evaluating the work that was
submitted by her child. If the child missed an assignment, the parent stated that the teacher would
reach out and communicate with her.
I do feel like the teachers were needing the work and were reviewing and making sure
that the kids were submitting because they did have. If anything was missing, they were able to
tell me, oh, they haven't submitted, A, B, C, D. And I did feel it was being kept track of, and that
there was going to be an evaluation based on the work that was submitted (Parent 4).
However, although the teacher may have been evaluating her child based on the
submitted work, the same parent also mentioned that she did not recall any assessments or
feedback regarding the work. She explained that she and her husband had to work closely with
their child to make sure the quality of work was up to par.
I don't feel like there was really much assessment in that area. I do feel that my husband
and I are very proactive in that regard. I don't think there would've been much need, at least in
my case for the teachers to reach out to me and that's what I attributed it to. I attributed it to the
fact that me and my husband did a lot of that work up front with the kids. And when they did
submit their work, their work product, it was up to par up to standards. And I don't think the
teacher had a need to reach out to me in that regard (Parent 4).
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Parent 5 echoed the sentiments that there was no feedback for her child’s academic
classes. She commented that her son participated in a Kahoot game once a week, which is an
online interactive quiz game on a range of topics.
He couldn't get on to one of them... The first time they did it, I wasn't paying attention. I
had no idea what a Kahoot was, how to get it. It was chaos. But then we figured it out and it just
was difficult for that. But there was no assessment (Parent 5).
In speaking with the parents, it became obvious that there was very little learning taking
place during the asynchronous model period. A few parents mentioned that some teachers
seemed to do more than others, but the overall perceptions of the parents was that the teachers
were barely involved with the instructional program in spring 2020.
Sadly, there was nothing from my child’s teacher with the exception of two 15-minute
meetings per week. And it was to read a story. It would be 10 minutes of all these first graders
saying hello to each other. And then it would be 5 minutes of a story and five people didn't have
their mics muted so the echo and feedback made it hard to hear. My child would tell me, “I don't
even understand the story. I can't hear the story.” And after the story ended that was it, no follow
up questions. It was just something to occupy the time. So I felt it was a very big disservice to the
children. So that's why I created my own little playbook to keep him learning (Parent 1).
Parent 2 noted that part of the issue with asynchronous learning in spring 2020 was that it
was new to parents and students. Almost half of the respondents commented about not being able
to navigate the Google Classroom since they had no training or prior knowledge of this type of
platform. This was a major hurdle as parents struggled with the structure of the asynchronous
online learning model.
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I'd have to say obviously at first, it was a little crazy, just trying to get the kids focused...
even parents, like I said before, how does this Google thing work and where is everything
posted? And some things might have been all over the place, but as it went on, it got a little
better (Parent 2).
When Parent 3 was asked about the quality of instruction her children received during
asynchronous learning, she was blunt in her response:
He was doing his packets and stuff. But there was zero teaching during those first 4
months. It was not good (Parent 3).
Parent 4 also added that there seemed to be very little to no instruction during the
asynchronous model of online learning. The parent mentioned that they probably could have
reached out to the teacher, but never ended up having a conversation regarding the quality of
instruction:
There wasn't really any instruction. I think they were trying to keep the kids busy, keep
them up to date. But I don't feel like there was much instruction. Not to say that there couldn't
have been and maybe had I reached out to the teacher more in that regard, something could have
been done (Parent 4).
Parent 5 added that her child also received no instruction during the asynchronous
learning model in spring 2020:
There was no instruction. The structure was also poor. It turned into how well you could
follow directions on finding these sites and printing out the correct worksheets and then
organizing them into some sort of order to hand over to a child who really doesn't want to do this
(Parent 5).
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When the researcher asked about the asynchronous learning packet that was provided to
each child, the parent responded as follows:
Oh gosh. I actually just found the whole pile of weekly sheets. We would check them off,
all the stuff that we had to do. I probably am going to burn them, but something is making me
just look back at them and just sort of shake my head. There's a whole pile of them (Parent 5).
Parent 6 also offered a sharp criticism when asked about the quality of education during
asynchronous learning:
The quality of education. Yeah. Nonexistent I hate to say it, I really, really do, but it
wasn't there. It was “Hey, here is your packet and good luck.” There was no instruction. If the
packets were supposed to be considered the quality of instruction then I would say it was
terrible. Really poor (Parent 6).
Parent 7 echoed many of the respondents when she added her perspective regarding the
quality of instruction during the asynchronous learning model:
It was poor. There really wasn’t any instruction. I think he would meet maybe once or
twice a week for a half hour session with the teacher, but just to review what the expectations
were for that week. Everything else was independent work on his own (Parent 7).
Parent 11 was one of the outliers when describing the quality of instruction for the
asynchronous model. The respondent felt that the level of work was “okay” considering the
circumstances of the situation:
I think that a lot of teachers ... I mean, I would say based on my son's teacher, I think she
did put a lot of work into it to see that she would be available if the students have questions.
Maybe they didn't learn as much obviously as they would have if they went to school, but I do
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think that based on the timeframe of how quickly everyone had to prepare different worksheets
and everything else, I feel like it was okay (Parent 11).
Parent 14’s response was much more in line with most of the respondents’ statements.
When asked about the quality of instruction that her child received during asynchronous
learning, she bluntly stated, “There was absolutely no instruction. I can’t even score it. Giving
kids worksheets is not teaching.” When the parent was asked to explain her response, she
continued as follows:
There really was, again, no instruction. One day a week they would meet as a class and
do a Kahoot, but it was on what's your favorite ice cream. It was legit nothing academic (Parent
14).
Synchronous Model. When the urban/suburban elementary school reopened its doors in
fall 2020, the district switched to a live synchronous online learning model. Students were
expected to log into Google Meet each day to receive live instruction from their teacher, who
was also logged in with the class. This was a major difference from spring when students were
working independently without much assistance from the classroom teacher.
Out of the 15 parents interviewed for this study, 14 of them stated that the live
synchronous instruction was a huge improvement over the asynchronous model that was used
during the first 4 months of the pandemic. Some parents went as far as to say that the live
synchronous model was almost like being in school.
I thought it was great and I thought the teachers were so understanding. It was like being
in school, just virtually. I think the teachers did a phenomenal job. They'd get on after hours if
the kids needed help. And I thought it was phenomenal for the circumstances. I thought it was
great (Parent 3).
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Live synchronous instruction is when I do feel like I got more of an insight into the
quality of our learning and our teaching, which I felt was excellent. The teachers were amazing
(Parent 4).
Parent 6 was highly complimentary of her child’s teacher and was impressed with the
instruction that the class received during fall 2020. The parent even joked by stating that she
learned so much from the teacher during this timeframe that she was ready and able to teach first
grade.
The quality of instruction really was phenomenal. She honestly was amazing. I could
probably teach first grade after sitting through all of it, because I knew what we were like. I
could do the songs I could. She would keep them engaged (Parent 6).
In addition, the synchronous online learning model seemed to be more structured. Most
parents commented that the schedule was much easier to follow and that parents and students
knew what to expect in fall 2020.
I think that it was great. It was very structured. It was clear. They knew exactly what
lessons they were doing each week. The instruction was a hundred times better and more
effective in September (Parent 7).
Parent 8 also used the word “phenomenal” to describe the live synchronous instruction
provided by her child’s teacher during fall 2020. The respondent even landed a jab by stating that
she would have probably hung up on the kids because her patience level is not as high as that of
her child’s teacher.
The instruction was phenomenal, actually. Her teacher had so much patience. I even
said, like, it was hard because for her, because all the kids are at home and they're like loud and
they want to unmute themselves. But she kept her composure and I mean, I would've hung up on
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all those kids. And I said like the fact that my kid was able to learn even through all of that, that
was amazing. So it was great because even if they had questions, she was there to answer the
questions. The teaching was, I want to say it was phenomenal (Parent 8).
When Parent 8 was asked if the live synchronous instruction her child received was on
par with what she would typically expect from in-person learning, she added the following:
I want to say maybe even better. I don't know because we don't see what's going on in the
class, so maybe they do this exact same thing in the classroom. So it was nice to know that she
spent that time for those kids, with their questions. So yes, if that's what they do in the classroom
and they do it on the computer, it's amazing (Parent 8).
Parent 5 commented that her son received high-quality instruction and the most feedback
during his one-on-one band Google Meets. Prior to these individual Google Meets, the parent
commented that she had never even seen her son practice with his instrument:
The only assessments that were definitely helpful were from band. So the band teacher
would do private lessons, 15 minutes once a week in the afternoon. And they were wonderful,
because up until then, I don't think that he had that one-on-one. And he was then able to be given
material that he wanted to work on things, I guess he progressed because now he just was
selected for all city band. He's talking about being part of the Mustang marching band in high
school. But I don't think that without those true confidence builders and hey, this is great. I saw
him practicing. He made videos of his music. So there was definitely really good feedback on the
one-on-one Meets for band (Parent 5).
As fall 2020 arrived, Parent 4 noticed a marked improvement in how the teachers were
assessing the students during the live synchronous learning.
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The level of assessment was much higher at that point. The teachers were teaching. And
obviously the kids were sitting in our homes and I could hear the teachers correcting the
students, answering questions and I do feel that there was definitely a higher quality of
evaluation and assessment taking place (Parent 4).
The improvement in the quality of instruction and level of assessments was noticed by
many of the respondents, including by Parent 6, who commented that synchronous live
instruction was “leaps and bounds” better than the asynchronous model:
Student assessment and feedback during live remote teaching was leaps and bounds
better than what we had ended the school year on. I think the teacher had tremendous control
over that class and so much so that there were times it was amazing to me that she was able to
kind of pick up on their academic levels so quickly virtually. She continually tried to pull them in
and keep them captive and engaged (Parent 6).
Parent 8, like many of the other parents who participated in this research study, saw a
great improvement in the quality of assessment during synchronous instruction:
It was definitely better. Because you can hear the students participating and then you can
hear the teacher giving feedback. "Oh, that was a great answer." My child would receive
feedback for answers given. Even when participating, you can tell that they were excited to be
interacting with their classmates again, with the teacher. And the teacher was really great at that
point (Parent 8).
Parent 14, who was vehemently opposed to asynchronous learning, felt that the
synchronous model provided a better quality of instruction. The respondent associated this with
the introduction of normal activities that resembled a traditional classroom prior to the pandemic.
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When asked to quantify the improvement she observed as the district transitioned from
asynchronous learning to live synchronous instruction, she stated the following:
Absolutely, 110% better. They were doing small group work with them, learning new and
the teacher was obviously helping kids that needed skill-based learning. They were challenging
them with new material. There were breakout rooms, it really was a thousand times better. I don’t
think my child missed a beat (Parent 14).
The next section presents the findings on the second theme that emerged from the
interviews, namely parental support.
Theme 2: Parental Support
During remote instruction, a recent study concluded that a child interacts 300% more
with their parent than with their teacher. This only reinforces the critical role that parents play
during online learning (Borup et al., 2013). However, many parents in this study conceded that
they are not teachers and were unable to replicate the true instruction they would expect if their
child was learning in school.
Every single respondent mentioned the word “support” or “involved” during their
interview. However, the level of support they were required to provide varied depending on the
online learning model being used at the time. A total of 14 of the 15 parents stated that they had
to provide their child with more support during spring 2020 when the school was using the
asynchronous online learning model.
When Parent 2 was asked about the level of support that she needed to provide to her
child during asynchronous learning, she commented that she had to be “100% involved.”
Luckily, I was able to be home and they were younger, so just making sure that they were
online and doing this and in retrospect he also depended on me a lot too. He didn't have, what's
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the word, a sense of responsibility. They were only 9 and 10 years old. I definitely had to be
involved (Parent 2).
Parent 4 attributed her belief that the level of support that she had to provide was much
less than during asynchronous learning to the fact that the teacher was now present and providing
live instruction.
I think actually going through a lesson, does a lot for the kids in terms of what they're
able to complete independently. When they went back to class, now they have something to focus
on. That's not just a piece of paper or a packet. It reduced the need of support greatly because
instead of me consistently trying to redirect them to do their work, they're now with the teacher,
they're answering questions and doing their work. There's just no comparison (Parent 4).
When the researcher asked Parent 5 if the level of support she needed to provide during
asynchronous learning was equivalent to that when her student was in school and had homework,
she did not hold back:
Oh my God, no, that was way more, so much more. It's not even on the same. It is not
even, it was brutal. It was... I mean, we were all trying to figure it out. But just keeping track of
everything was the most difficult. And trying to give them all the materials that they needed, and
finding them. Getting this email, oh, print this, or find this online, or go watch this video on
YouTube (Parent 5).
Parent 6 explained that she became the teacher. She quantified the level of support she
provided in hours per day – that is, at least 2 hours and sometimes up to 4 hours per day.
I became the teacher. For however long it took us to get whatever we were supposed to
do that day done, that was with my help. Some days it could be 2 hours and sometimes three or
four. I was pulling my hair out (Parent 6).
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Only one of the respondents believed that the synchronous online learning model actually
created more work for the parent. Parent 3 felt more involved because of all the tests, quizzes,
and homework assignments that she needed to keep up with. She also explained that the children
were comfortable in the house, which made remote learning even more challenging.
I felt more involved for the fact that the work was new and they needed more help and
there was more subjects, more teaching being done. So first just to get them two young kids, to
get here, sit and focus on the computer was a problem itself. They wanted to get up, they wanted
to go use the bathroom. They're in their house. They were comfortable. It made it harder. But it
was definitely a lot more work keeping up with who had tests and who had extra homework or
who didn't finish something during class and had to finish it now with me. And it was a lot.
Excuse me. It was a lot of work. I think it was more than asynchronous because like I said,
asynchronous was a lot of review (Parent 3).
Parent 12 described how they had to provide a very high level of support during the first
4 months of asynchronous learning. The parent attributed this to it being new and their child
needing help with directions as well as navigating Google Classroom, which they had never done
before. The parent further explained that once September arrived, they needed to provide much
less support during live synchronous instruction. The respondent even stated that they barely had
to be involved.
I was here, and very involved, I would give them 100%. I had to do my work as well, but
also support my child. The asynchronous learning was a lot of work for the parents. It wasn't
only learning the school curriculum, but also it was learning the device and all the
communication challenges with Google. But, in September I didn't have to be involved. I almost
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wasn't involved. The teacher was there with them. The students finally had a teacher to talk to
and to answer questions. It was smooth sailings during synchronous (Parent 12).
Feng and Cavanaugh (2011) explained that student success during virtual learning is
largely associated with support and assistance from a caring parent. Students’ confidence and
academic performance improve when they believe that their parent or guardian has an interest in
their schooling. Parents can positively impact their children’s academic success just by simply
having conversations with them about their schoolwork (Roblyer & Marshall, 2002).
When Parent 14 was asked if the level of support she had to provide to her child during
asynchronous learning was equivalent to that when her child was in school and had homework,
she exclaimed, “Absolutely not!”
I gave very limited support when they are in school or when they were doing live
synchronous, but asynchronous, I had to provide a lot of support. Especially in the beginning, it
was making sure she knew where to log in and do the work. The directions were awful. The
teacher just gave us the assignments and we were pretty much on our own (Parent 14).
The third and final section presents another recurring theme that emerged during the
interviews which was student motivation.
Theme 3: Student Motivation
The COVID-19 pandemic created many different feelings and emotions in students
toward school. Every respondent mentioned that their child exhibited different levels of interest
and motivation during online learning. Most of the parents stated that they saw a huge decline in
their children’s interest and enthusiasm for school in spring 2020. Many of the respondents also
commented that their children struggled with motivation to complete their work at one time or
another during the asynchronous model of virtual instruction.
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Parent 1 quantified her child’s level of interest and motivation toward school as a “three
out of ten” during spring 2020. She added that her child had loved school prior to the pandemic,
but that he did not enjoy the worksheets and packets that were provided during asynchronous
learning.
When the researcher asked Parent 3 if her children were interested and motivated to
complete the schoolwork during the asynchronous online learning model in spring 2020, she
replied as follows:
No, they weren't interested. They thought they were on vacation. But I think a lot of them
were scared because at that point we didn't really understand what COVID was (Parent 3).
Parent 6 explained that her children struggled with motivation during spring 2020
because they could not engage with their classmates or teacher. The children felt that they were
busily completing work and had very little interest in staying focused. The parent noticed a
continued decline in her children’s motivation levels after spring break.
They had no motivation. There was no engagement and they felt like they were just doing
busy work. That's what it seemed like those first few months. And after spring break, April, May,
June, it wore on all of us. Their interest in school was gone (Parent 6).
Parent 7 shared a similar viewpoint with her child. She had witnessed a decline in her
child’s interest and enthusiasm toward school. She suggested that the asynchronous model
provided very little motivation to complete the assignments.
I had to keep pushing him to do the work and he just said, "It's boring." He had no
interest. It wasn't challenging. It was stuff he said that he learned, I guess a while ago. It was just
refreshers, I guess those first couple of months. So it just didn't challenge him enough. So he had
zero interest. He didn't have that social interaction, so he wasn't excited to see his friends. His
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teacher, same thing. He had minimal interaction with her. Nothing really excited him those first 4
months. The motivation to do his work just wasn’t there and this is for a kid that loves school
(Parent 7).
Parent 8 experienced a similar situation with her child. She noted that her daughter lost
interest very quickly and did not seem motivated to complete her work with much effort,
especially when she realized they were not going to be returning to school anytime soon.
At first, she thought asynchronous learning was great. She was like, "Oh, cool. I get to do
school on the computer." However, when she realized it wasn't really school on the computer, it
was like, "Oh, well I'm just home hanging out." So when it became, “I'm just home hanging out,”
she lost interest. So anytime that it wasn't something that was fun to do, and we had to do work,
she was like, "I'm not trying to do this. Let's just hurry up, I guess.” I could tell she didn’t seem
to care anymore (Parent 8).
When Parent 9 was asked about her child’s motivation and interest toward school during
asynchronous online learning, she explained that even the occasional Google Meet did not help.
The most crucial factor in her child’s lack of motivation was the lack of interaction with her
classmates and teacher. This was similar to what Parent 6 had shared about her daughter’s
experience during spring 2020.
It was rough. It was rough because I think she wasn't crazy about being on a Google
Meet to begin with. So knowing that was the only way she was going to have interaction with her
classmates and her teacher, she kind of forced herself into doing it. But the camera was off, so
she wasn't in a great mindset let's say (Parent 9).
Parent 12 also suggested that she too felt her child’s lack of motivation and interest
toward school was because of the lack of engagement and interaction with others.
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They need to see a person on the other side, everything was limited. And we really stayed
just with our four-people circle in our house. So it was a prison, even though we love one
another, kids need to be out there. They need to interact with their friends, even when they see
somebody on the other side via Zoom, it is a person, it is a life, a person. And that has a huge
impact on what they do and how they feel (Parent 12).
The parents’ perceptions are supported by research that suggested that a major advantage
of synchronous learning is teachers and students having the opportunity to build relationships
(Hrastinski, 2008). When students and teachers feel connected, there is typically an increase in
positive interactions, which leads to higher levels of motivation. Many of the respondents
seemed to think that this was the missing piece during asynchronous learning.
Parent 13 explained that her children’s lack of interest and motivation also centered
around socialization and not being able to see their friends. The respondent admitted that she
struggled to get them motivated each day. The parent also noticed that her children’s motivation
toward school decreased with each passing day. This parent was also a teacher and had to
balance her duties as both a mother and an educator.
I feel like the longer it was drawn out, the more they were unmotivated to get up, to log
on. I tried to keep a routine and make them get up and brush their teeth and get dressed as if they
were actually going to school, but to be honest with you, I feel like I started to fail in that
department too, because at that point, all I wanted to do was make sure that they were on the
computer when they were supposed to be, because I had to get to work online myself (Parent 13).
Summary of the Research Findings
This chapter has presented qualitative data that were collected during the semistructured
interviews with 15 parents. To participate in this research study, each parent had to have an
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elementary school child who had experienced both synchronous and asynchronous online
learning during the COVID-19 pandemic. Each respondent was asked the same set of questions.
During the interviews, three major themes emerged: (1) quality of instruction, (2) parental
support, and (3) student motivation.
The findings revealed that 14 out of the 15 respondents believed that the synchronous
online instruction model in fall 2020 was more effective for their child than the asynchronous
model used during spring 2020, when the pandemic first began. Every parent noted that the
support they had to provide to their child increased during virtual instruction compared with a
typical school year when their child is learning in school.
Most of the parents also stated that they needed to provide much more support during the
asynchronous online learning model in spring 2020. Many of the parents explained that they felt
as though they had to take on the teacher’s role because there was no live instruction during the
first 4 months of the pandemic. All 15 parents described asynchronous learning as more of a
review of the curriculum with no new material being taught. Almost every single parent seemed
dissatisfied with the quality of instruction that the asynchronous model offered.
Furthermore, at least 12 of the parents suggested that the asynchronous learning model
was not effective and believed that the school should have been able to provide live instruction
during spring 2020. Many of those same parents explained that they expected some delay in the
district’s ability to offer live remote teaching, but that they were surprised it never happened
during the first 4 months of the pandemic. Several parents mentioned that they felt the teachers
were on vacation during spring 2020. Some of the words that they used to describe the
asynchronous learning model included “trash,” “horrible,” “awful,” “terrible,” and “not good.”
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Parent perceptions were much more favorable in fall 2020 when the school transitioned
to a live synchronous model with the teacher on screen and now working with the entire class.
All parents except one preferred the synchronous model over the asynchronous model. Several
parents even stated that the live synchronous model in fall 2020 provided the same level of
instruction that they would expect if their child was physically learning in school. The one parent
who preferred asynchronous learning over synchronous learning said that it was because she felt
it was less stressful for her child. However, she conceded that she believed the synchronous
learning model provided superior instruction.
Moreover, many respondents described student motivation as a concern during spring
2020. Many had witnessed their children’s enthusiasm for school decline and their struggle to
complete assignments due to a lack of interest. Parents referenced the fact that there was “no
engagement” or “interaction” with their classmates or teacher as the number one issue. Almost
every respondent noted that their children’s interest and motivation toward school improved in
fall 2020 during live synchronous instruction. They believed this positive change to have been
because they were able to “see” their classmates and teacher again.
The next and final chapter of this dissertation presents a summary and conclusion of the
respondents’ perceptions and the research questions that were posed. The researcher also shares
suggestions for the utilization of online learning at the elementary school level as well as specific
recommendations for future studies.
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Chapter 5
Findings, Conclusions, and Recommendations
This qualitative study was performed by using Creswell’s research methodology template
(Creswell, 2003). This final chapter is organized in five sections, which outline the purpose of
the study, discuss the findings, and provide recommendations for practice, policy, and future
studies.
Purpose of the Study
This research study was conducted with the specific focus of examining parental
perceptions of the effectiveness of synchronous and asynchronous online learning at an
urban/suburban elementary school during COVID-19. The primary goal of this research was to
determine how parents described the effectiveness of each online learning model. The second
goal of this study was to identify, from the parents’ perspective, if one instructional model
offered a higher quality.
Fifteen parents participated in semistructured interviews, which centered around the two
main research questions of this study:
1) How do parents describe the effectiveness of asynchronous online learning during
COVID-19 at an urban/suburban elementary school in spring 2020?
2) How do parents describe the effectiveness of synchronous online learning during
COVID-19 at an urban/suburban elementary school in fall 2020?
Respondents were asked the same 11 questions to ensure that the process remained
consistent. The average length of each interview was approximately 23 minutes. To ensure
validity and reliability, the researcher repeated questions when appropriate and summarized the
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respondents’ answers. Each parent was also provided with the opportunity to clarify their
responses if necessary.
Discussion of the Findings
The semistructured interviews yielded a broad range of responses. The researcher
collected the data and immediately began to analyze and code the transcripts into different
categories by using the search function in Microsoft Word. While sorting the data, the researcher
noted that three specific themes emerged: (1) quality of instruction, (2) parental support, and (3)
student motivation.
Findings: Quality of Instruction
During the data collection phase, it became clear that there was a perceived difference in
the quality of instruction for each online learning model. The overwhelming majority of the
parents felt that the live synchronous model provided a higher level of instruction than the
asynchronous model. Several noted that since online learning was so new, they were not
expecting much, but they still felt that more should have been offered by the school than just a
series of photocopied packets intended for individual work. Many parents voiced their
displeasure with the structure of the asynchronous model, citing it as “chaotic” and
“disorganized.”
Part of the issue that parents faced was that the abrupt closing of the school did not allow
for much of a transition phase. The respondents explained that the school did an adequate job of
communicating with families about the pandemic, but many stated that they were not trained in
Google Classroom and received very little direction from the district regarding online learning.
Several parents noted that they opted for the worksheets because they did not know where to log
in to the Google Classroom. Almost half of the parents mentioned that the district provided
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vague instructions and that direction was lacking in the asynchronous online learning model.
This frustration was shared by many other parents.
When the parents were asked to describe the quality of instruction that their child
received during asynchronous online learning, five of them laughed. Each of these parents
followed up by stating that they recalled no instruction. They explained that students received
photocopied packets or submitted assignments in Google Classroom, but the work was
completed individually and the teacher provided no instruction. All 15 respondents stated that the
quality of instruction was better during synchronous learning.
Out of the 15 parents interviewed, 14 chose live synchronous instruction as the online
learning model that worked best for their children. Regarding why, all 14 parents said that they
preferred the synchronous model because the teacher was on screen with the students and
teaching new material. The asynchronous model for many just seemed to be a review of
previously taught concepts. The parents felt that the live synchronous model was better for their
students because it was a return to normal. All parents agreed that in fall 2020, when the live
synchronous model was rolled out, directions were clearer and the program was structured.
The interviewees shared similar thoughts about synchronous learning in terms of
organization and structure. Many explained that their children had to be more accountable for
their learning and that the live synchronous classes kept them focused during fall 2020. Many of
them also stated that it felt like a normal school day, except that they were learning from home
instead of the classroom. Almost every respondent stated that they were impressed with the
synchronous learning model and thought the teachers went above and beyond in fall 2020.
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Findings: Parental Support
The second theme that emerged during the data collection phase was the increase in
parental support during virtual instruction. All 15 respondents stated that during online learning
they had to provide their child with more support than when they were learning in school.
However, how much support they needed to provide was based on the learning model used. Out
of the 15 parents interviewed, 13 of them felt that they had to be much more involved during the
first 4 months of the pandemic when the school was using the asynchronous learning model.
They attributed this to online learning being new and no teacher being present.
Furthermore, the respondents explained that a lack of structure during asynchronous
learning was a major reason for why they felt they had to be more involved. This specific reason
was also why parents considered the quality of the asynchronous instruction to have been poor.
Some parents stated that they traded emails with their children’s teacher, but other than that it
was up to the parent to make sure their child received the necessary support at home to complete
the assignments. Parents used words and phrases such as “isolated,” “alone,” “on an island,” and
“in prison” to describe how they felt during asynchronous instruction.
When the school transitioned to synchronous learning in fall 2020, all but one parent
agreed that they needed to provide less support. The parents explained that their children
required much less support because the teacher was now present on the screen and teaching new
lessons in Google Meet. Students were expected to log in every day at 9:00 am and remain on
screen until 1:00 pm. The parents expressed their gratitude to the teachers and felt as though they
were finally receiving the help they needed for their child. Several parents mentioned during
their interview that they are not a teacher and did not feel equipped to teach their child during
asynchronous learning.
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The respondents also admitted that even though they were supporting their child in
organizing the assignments, they themselves struggled with the material because they had not
attended school to be an educator. The level of support varied from parent to parent, but only two
of the parents were teachers themselves. From their responses, it was obvious that they were
more comfortable than the other parents in working through the materials and content.
When the respondents were asked if the level of support that they were required to
provide during synchronous instruction was equivalent to that when their child was learning in
person and had homework, most said yes. From these responses, it was evident that live
synchronous instruction reduced the amount of time that the parents needed to spend helping
their children during virtual learning.
The decrease in parental support was largely attributed to the presence of the teacher.
Students also had to be logged into Google Meet for most of the day with the rest of their
classmates. The parents also noted that during the synchronous model period, teachers were
available to answer students’ questions, whereas during spring 2020, the parents felt as though
they were doing the teaching.
Findings: Student Motivation
The third theme that emerged during the data collection phase was student motivation
during online learning. The data revealed that student motivation varied from child to child. Most
parents perceived that their children seemed much more interested in school and were more
motivated to learn during live synchronous instruction in fall 2020. The parents felt that the
return to “almost normal learning” was a factor that contributed to student motivation.
As reported by most parents, student motivation was at an all-time low in May and June
2020. Many parents explained that at the beginning of the pandemic and since the situation was
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so new, their children were excited to stay home and learn remotely. However, this feeling of
excitement did not last long. Almost every single respondent reported that their child lost
motivation after the April spring break. During the interviews, most parents stated that their
children became “bored,” “unmotivated,” “disinterested,” and “depressed” after the first month
of online learning.
When the researcher asked each respondent to explain why their children felt this way,
many of them associated these feelings with the lack of interaction and engagement with their
classmates and teacher. This seemed to be mentioned by most respondents. The students missed
seeing their friends and being part of a class where everyone learns together. The asynchronous
model did not provide students with an opportunity to interact with others, which parents felt was
the largest problem with the early stages of remote learning.
Hrastinski (2008) explained that asynchronous learning is completed at the pace of each
individual student. In most types of asynchronous class, the teacher and students are not logged
in simultaneously; instead, everyone typically communicates through email or a class discussion
forum. However, the asynchronous model that this elementary school used involved no class
discussions or asynchronous interactions among classmates. This quickly led to a major decline
in student motivation during spring 2020.
In fall 2020, when the school moved to a live synchronous learning model, almost every
parent who participated in the study noticed a marked improvement in their children’s
motivation. They noted that this was mostly because their children were able to interact with
their classmates in live Google Meets and that they were finally learning new material for the
first time since March 2020. The students were excited to participate in class discussions,

85
complete group projects, and answer the teacher’s questions. Many parents stated that the
synchronous learning model felt like school again.
Recommendations for Practice
The COVID-19 pandemic abruptly closed schools in March 2020. Districts had to
quickly pivot to an online learning platform to ensure the continuity of instruction. This district
decided to implement an asynchronous learning model in which students had to complete
worksheets at their own pace and submit them to their teacher. The greatest challenge that this
district faced was that it was not fully one-to-one with student devices at the elementary school
level. Each school was equipped with several Chromebook carts, but many of the students did
not have their own device. Therefore, after weighing the options, the district decided to
implement an asynchronous learning model during spring 2020.
In such a situation, the researcher’s first recommendation for practice would be to hit the
pause button and assess the situation. The district would first have to identify how many students
require a school-issued device, which would be determined through a parent survey. Although
many of the elementary students did not have a school-issued Chromebook, there might be
devices at home that could have been utilized. Before rolling out a platform, the district should
ensure timely communication and organize the learning model before implementation. The
school district must also ensure that each student has the necessary technology to participate in
an online learning model.
The researcher’s second recommendation would be to provide professional development
to teachers centered around best practices for virtual instruction. The COVID-19 pandemic
forced teachers to do something that they had never done before – teach students through a
computer screen. Districts must support their teaching staff so that remote instruction is effective
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and efficient. Professional development in the areas of instructional technology and student
engagement during remote learning would help educators greatly.
Recommendations for Policy
The New Jersey Department of Education does not currently allow school districts to use
virtual instruction on inclement weather days. New Jersey school districts may only use remote
learning when there is an emergency that lasts for more than 3 days. Policy and lawmakers
should consider enacting new laws that allow school districts to use virtual instruction on
inclement weather days. Online learning has come a long way since the onset of the pandemic
and a change in policy would allow district leaders more flexibility in the event of an emergency
or inclement weather.
New Jersey Boards of Education should also consider adopting new policies that outline
teacher expectations during remote learning. In this study, many of the interviewees’ experiences
differed greatly depending on who their children’s teacher was. School districts should set
policies to ensure consistency during remote instruction. As teachers are the experts in this field,
their input should be sought.
Recommendations for Future Studies
The researcher’s first recommendation for future studies is to conduct research on an
asynchronous learning model that is organized and structured. The COVID-19 pandemic forced
schools to transition to online learning and many were not prepared for doing so. This study
evaluated the performance of a school that had never provided virtual instruction prior to the
pandemic. It would be interesting to see how far school districts have come in the past 2 years.
District officials and educators know much more now than they did in spring 2020. Even the
synchronous model used in fall 2020 was more organized and structured. District leaders and
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teachers have adapted during the pandemic, together developing improved instructional models
that have enhanced the effectiveness of virtual instruction.
The researcher’s second recommendation for future research is to examine the quality of
instruction provided in a hybrid learning model. A hybrid learning model in this context refers to
some of the students being physically in the classroom learning while other students are logged
in from home. Many districts employed this instructional platform during the 2020–21 school
year, which allowed students to choose in-person or remote learning. By all accounts, this
seemed to work well in many districts because it solved a scheduling issue if students needed to
quarantine or isolate due to COVID-19. The continuity of instruction was uninterrupted.
The researcher’s third and final recommendation is to perform research in a district that
has different demographics than the one that was used for this study. This could potentially
highlight the digital divide and the need to address it even more expeditiously.
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Appendix B
Letter of Invitation

Dear Parents,

My name is Bracken Healy and I am the Superintendent of Schools at Passaic Valley. Previously
I served as a Principal of Woodrow Wilson Middle School and prior to that I served as the Principal
of School Number Nine. I am currently a doctoral student at Seton Hall University, and I would
like to extend an invitation for you to participate in my research study that focuses on parental
perceptions of the effectiveness of online learning during the COVID-19 pandemic.

This is a timely study and one that I believe is very beneficial for our students, teachers, and entire
school community. This dissertation process partially fulfills the requirements needed to become
a Doctor in Education. Upon completing this dissertation and coursework, I will earn a doctorate
in Educational Leadership, Management and Policy.

Prior approval has been granted by the Superintendent of Schools. I would like to interview
approximately 15 participants for this study. Once I obtain the required number of volunteers I will
reach out to those individuals and have them complete a demographic information questionnaire.
To be eligible for this study you must have had a child that experienced both the asynchronous
form of online learning in the Spring of 2020 and the synchronous model in the Fall of 2020. Your
child would also need to have attended School Number Nine each year.
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I will ask the principal for a list of parents whose children have experienced both models of online
instruction. From this list, I will randomly select who to contact ensuring that there is a
proportionate representation of male and female students. Upon emailing the randomly selected
participants for the study I will have them (a) indicate if they would like to participate in the
research study and (b) confirm that they had a child that experienced both online formats. Upon
submitting the consent form, participants will be interviewed for approximately 30 minutes and
asked questions about their perceptions of the effectiveness of online learning during the pandemic.

With the permission of the participant, each interview will be audio recorded, and the time and
place will be mutually agreed upon. Your participation in this research study is completely
voluntary and you may withdraw at any time. You are also able to refuse to any questions if you
feel uncomfortable. There is no compensation for participating in this study.

If you choose to participate in this study your real name will not be shared. All information I obtain
from you will be coded with a number that only I know. Your identity will be safeguarded and
always protected. The audio recordings will be kept on my personal HP laptop which has a
passcode and is always locked. Upon transcription of the audio files the recordings will then be
erased.

Thank

you

for

your

possible

participation

in

this

study.

Bracken.Healy@student.shu.edu if you are interested in participating.

Please

email

me

at
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Sincerely,

Bracken Healy
Doctoral Candidate, Seton Hall University
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Appendix C
Informed Consent Form

Dissertation: Parental perceptions of the effectiveness of synchronous and asynchronous online
learning at an urban/suburban elementary school during COVID-19.

The Researcher’s Affiliation: Bracken Healy is the Principal Investigator for this research study.
Bracken is a doctoral candidate at Seton Hall University in the Educational Leadership,
Management and Policy Department.

Purpose of the Research: the purpose of this study is to examine parental perceptions of the
effectiveness of synchronous and asynchronous online learning at an urban/suburban elementary
school during COVID-19. Each participant in this study were invited to volunteer because they
had children that experienced both models of online learning during the COVID-19 pandemic.

Description of the Procedure: each participant that volunteers for this study will be asked a series
of questions during a one-on-one interview that will last approximately 30 minutes. The principal
investigator will take field notes and audio record the session for future listening and to ensure
accuracy. Approximately 15 participants will be interviewed for this research study, and everyone
will be asked the same questions. Probing questions will be used as needed depending upon the
participant’s responses. The interview will be conducted virtually through Zoom meetings at a time
and place that is mutually agreed upon by the researcher and participant.
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Voluntary Participation: Being a participant in this research study is completely voluntary.
Parents may decline to participate and/or may withdraw at any time if they decide to participate.
Each interview session may also be terminated upon the request of the participant, and each
participant may also refuse to answer any questions that make them feel uncomfortable.

Anonymity and Confidentiality: The researcher will be the only individual with knowledge of
the participants in the study. The identities of each participant will remain confidential, and each
parent will be assigned a number so that the principal investigator knows which responses belong
to who. The researcher will not share the identity of any individual that participates in the study.

Storage of Confidential Data: Data will be stored locally on the researcher’s personal HP laptop.
The laptop is only used by the researcher and a passcode is required to unlock the device. The
audio files will be stored on the researcher’s personal HP laptop. The laptop always remains locked
and only the principal investigator has the passcode. The audio files will be destroyed once the
data is transcribed.

Access to Confidential Records: The researcher is the only individual that has access to the data
and audio files.

Risk or Discomfort: There are no perceivable or known risks associated with this research study.
There might be some stress when responding to specific questions about the participant’s
experience with online learning and how their child felt. However, participants may refuse to
answer any question and can also end the interview at any time.
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Direct Benefit from this Research: There is no specific benefit for participating in this study.
However, the responses gathered for this study will add to the research regarding online learning
at the elementary school level. This study could help districts improve their online instructional
programs in the event there is another pandemic or emergency that causes a shutdown.

Remuneration: There is no financial compensation for participating in this research study.

Contact Information: Bracken Healy, Principal Researcher, Bracken.Healy@student.shu.edu for
any questions or problems. If you have any questions about your rights as a research participant,
or ask questions or discuss any concerns about this study with someone other than the researcher,
you

may

contact

the

Seton

Hall

Dissertation

Advisor,

Dr.

Daniel

Gutmore,

Daniel.Gutmore@shu.edu

Participant Consent: I acknowledge that I have read this consent form in its entirety. I
understand that I am allowed to ask questions regarding this study and my potential involvement.
I also consent to having my interview session audio-recorded with the researcher’s personal HP
laptop.

Consent for Audio Recording: Audio recording will be performed as part of the research study.
Please indicate your permission to participate in these activities by checking the appropriate box.
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I agree to be audio recorded.
I DO NOT agree to be audio recorded.

__________________________________________________________________
Signature of Participant

Date

____________________________________________
Printed Name of Participant

__________________________________________________________________
Signature of Person Obtaining Consent

____________________________________________
Printed Name of Person Obtaining Consent

Date
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Appendix D
Interview Questions

•

How old is your child/children and in what grade/s?

•

How many parents/guardians live in the home?

•

Were both parents/guardians working from home or at their place of business during
online learning?

•

What was the average expectation for time spent on each class or activity during
asynchronous learning?

•

Was it the school’s expectation that the asynchronous work provided could be
completed independently? With help? How much?

•

How was your student assessed, if at all, during asynchronous virtual learning? How
was your student assessed during synchronous learning?

•

How would you describe your child’s level of interest/enthusiasm for school during
asynchronous learning during the Spring of 2020? Did it change over time? Was your
child’s level of interest/enthusiasm different during synchronous learning?
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•

How would you describe the quality of instruction your child received during
asynchronous learning? How would you describe the quality of instruction your child
received during synchronous learning?

•

Did your child have all their classes and “specials” during asynchronous learning?
Was the synchronous online schedule modified at all compared to a normal in-person
school day?

•

Was the level of support you needed to provide during asynchronous learning
equivalent to that of when your student was in school and had homework? Did you
need to provide less support or more support during synchronous learning?

•

In your opinion, which learning model worked best for your child? Why?
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IRB Approval

